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ABSTRACT 


“practices had its origin.in the growing need to identify the 


components of vocational programs, services, and activities designed 


to increase and improve the yocational education opportunities for. 


handicapped persons in California secondary schools. The objectives 


of the study were: (1) to deyelop guidelines for establishing 
mainstreaming opportunities in wocational education for the 
handicapped; (2) to identify characteristics and provisions of 
vocational programs that are mainstreaming the handicapped; and (3) 


to provide a step-by-step procedural manual for mainstreaming 


handicapped in vocational programs that will provide pertinent 
information for field practitiomers. The provject officially started 
July 1, 1975, with research into the development of mainstreaning 
guidelines and criteria in accordance with Federal and State plans 
and directives. The second phase consisted of developing guidelines 
and corresponding data collection instruments, i.e., the structured 


-interview/questionnaire. The third phase involved the selection of 


- summaries, 
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representative local education agencies by the Project Advisory 
Committee for inclusion in the study, On-site interviews were 
conducted with representatives from each of the ‘participating local 
education agencies during the months of February through Nay 1976. 
This final report represents the fourth and final phase, bringing 
together findings, conclusions, and recommendations. Half of the 
report consists of such project mateTials as the 
interview/questionnaire guidelines, the instrunent itself, 
(WL) 


and data 
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‘ endorsement implied. - 
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Prelace 


This interpretative stucly of mainstreaming guidelines and practices had its origin in the growing 
need to identify the components of vocational progams: services and ac tivities a ned to increase 


ary gchock. : 

The concerns were voiced in the Bureau of Education for the Handicapped, US. Office of 
Edueation, California State Department of Education and local education agéncies throughout the 
State. 

The objectives of this study have been to: 

1, Develop guidelines for establishing mainstreaming pp or tutattes in vecational adication for 
the handicapped. - 4 

2. Identify characteristics and | provisions of vocational programs thal are mainstreaming the 
handicapped, 

3. Provide a step-by-step procedural manual for mainstrearning handicapped in vocational 
programs that will provide Pertinent information for field practitioners. 


The project officially started July 1, 1975 with research into the developrnent of mainstreaming 


guidelines and criteria in accordance with Federal and State plans and directives, 


The second phase of the study consisted of developing guidelines and corresponding data 


collection instrument, ie. the Structured Interview/Questionnaire. 


The third phase of the study involved the selection of representative local education agencies 


” by the Project Advisory Committee for inclusion in the study. The criteria for selection, asdetermined 


by the committee, included: 


“Le Evidence of involvernent in, and commitment to, mainstreaming practices. 
2. Demographic and geographic representation (e.g., rural, metropolitan; sectional Jocation), 
3. Willingness to participate. 


On-site interviews were conducted with representatives from each of the participating local 
education agencies during the months of February through May 1976, This final report represents 
the fourth and final phase, bringing together the findings, conclusions and recommendations. 

_A number of significant individuals were instrumental in the design; development and irnple- 
mentation of this study. Special appreciation is extended to the following staff members of the 
California State Department of Education: Mr. William Callahan, Consultant, Vocational Education 
Program Planning and Development, Vocational Education Support Unit, Dr. James Crandall, 
Coordinator of Vocational Education Research, for providing technical expertise, encowragernent 
and guidance; Mr. Theodis Hawthorne, Consultant, Special Education/Vocational Education, 
Bureau of Educational fmprovement for the Handicapped Special Education Support Unit, for 
encouraging, arranging and consulting on various study elements, frorn the inilial conceptualization 
10 the final docurnentation. 

Mr, Rob Reilly, Publications Con stoaton Santa Barbara City College and Santa Barbara Com- 
munity College District, as Project Editor, provided excellent reporting recommendations, and is 


' yesponsible for the format of this publication. 


Of critical significance, were the interested, enthusiastic representatives of the local education 
agencies (listed starting on page iv), without whom this study could not have been made, 
The project director was ably assisted by a seven-member Advisory Committee, listed on 


ig 


. page iti, Their technical expertise and recommendations in conducting the study were essential in 


assuring appropriate content and procedures. 

A final note of appreciation is given to Ms. Kris Offut, Project Secretary, who managed many 
enabling details (e.g., room arrangments, travel itinerary, note typing and filing) so efficiently that 
a conducive working climate was established and maintained. 
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Participating Local Education Agencies in 
Siructured/Interview Questionnaire 


1975-76 

District Representatives 
1. Fremont Union High ....-....-.--.. Dr. Adrian M. Stanga 
Box F Assistant Superintendent 
Sunnyvale, CA 94087 Educational Services 

7 Phone: (408) 735-6126 
2. Visalia Unified High School ....,...... Mr. Jack Stevens 
315 Acequia — Director of Secondary Education 
Visalia, CA 93277 Phone: (209) 733-1400 

Ext. 239 


Mr. Gary Mekeel 

Program Specialist 
Educable Mentally Retarded 
Phone (209) 733-1400 


3.. Sacramento City Unified ....... ...+. Mr, Douglas Waterman 
1619 N St. 7 _ Moeational Specialist 
P. O. Box 2271 for the Handicapped 
Sacramento, CA 958 10 Phone: (916) 454.8457 

4, San Juan Unified 2... ..... 0.08: eee Mr. dir Dickson . 

3738 Walnut Ave. Coordinator, Work-Study 
Carmichael, CA 95608 Phone: (916) 484.2338 


Mr. Donald Golden 
Director af Vocational Education 
Phone: (916) 484-2138 


Ms. Sue Mower 
Teacher, Aurally Handicapped 
Phone: (916) 484-2638 


5. Fairfield‘Suisan Unified .............. Mr, doe Lytton 
1025 Delaware Coordinator, Vocational Education 
Fairfield, CA 94533 Phone: (707) 422-3200 

Ext, 500 


6, Eureka City Schools .......... 0005 Mr. Roland Wentzel _ 
3200 Walford Coordinator, Vocational Education 
Eureka, CA 95501 Phone: (707) 443-0861 


Mr. Mike McManus 

Director of. Pupil Personnel 
Services and Special Education 
Phone: (707) 443-0861 . 

Mr. Bill Schaser 

Department Chairman, 
Special Education-High School 
Phone: (707) 443-0861 


Mr. Marvin Collins ‘3 


Designated Institutional Services 
Phone: (707) 443-0861 


7, Grossmont Union .......,.,....... Mr, Donald Tarr 
High School Assistant Director of 
P, O. Box 1043 ; _ Special Education 
La Mesa, CA 92041 Pho (714) 465-313 
Ext. 263 : 


Bdssgids dy attra ste: 


8. Lod Angeles Unified ..........-. 


450 North Grand Ave. 
P, 0; Box 3307 
Terninal Annex 
Los Angeles, CA 90051 


9, Fullerton doint Union... 2... 


High School 
2600 E. Nutwood, 1th Floor 
Fullerton, CA 92632 


10, Ventura Unified ...,.......... 


120 E, Santa Clara 
Ventura, CA 93001 


. Mr. Ed Hay 
- Coordinator, Occupational Education 


for the Handicapped 

Phone: (213) 625-6721 

Mr. Eugene Bolyantz 

Coordinator of Project Mainstream 
Phone: (213) 625-6769 


Mr. Jerry Millenberger 

Coordinator of Vocational Education 
Phone: (714) 879-4451 

Ext. 54 


Mr. Walter Retzlall 
Director, Exceptional Pupil 
Personnel Services 

Phone: (714) 379-445] 

Ext, 26 as 


Mr. George E. Thanos 
Coordinator, Special Education- 
Work-Study 

Phone: (805) 648-5391 
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The s suce essful Teast FeR en programs mabe ted i in this interpretive study are several 
seciieion. sind ineolved | Guster and comments ‘representatives. 

An examination of Advisory/ Coordinating Commiltees for the handicapped indicated that, while 
most districts had activities directed taward (he needsofthe handicapped, they dicl not have separate 
advisory/coordinating committees in Vocational Education for the Handicapped. The involvement 
level (committee membership) involving handicapped students in face-to-face continuity was minimal. 
Most respondents recognized the involvernent of the handicapped as “highly desirable.” 

Surveys and Evaluations primarily involved regular vocational education students. Districts 
utilized labor reports compiled by the U.S. Department of Labor in making job forecasts. Some 
respondents indicated that they did not wish to identifystudents by disabilities, but rather by skills and 
abilities. 

Recruitment and promotional activities included presentations to service clubs, media reports 
(newspaper, television and radio). Involvement of Advisory Committee Members in promotional 
activities resulted in major program imptSvements. 

Separate Job Market Analyses for the Handicapped need to be conducted as follow-up 
evaluations to determine reasons for success or lack of success, and program revision (Kay, et. al. p. 


8). 


prescriptive VGtational/Occupational Assessment Centers. Increased attention needs to be givento 
developing. vocational centers where skills, abilities and interests are identified and nurtured (Kay, et. 


“al. p. 9). 
-Multi-Disciplinary Team Reviews were used extensively by all respondents, particularly for 


psycho-educational assessment. It is highly recommended that local education agencies develop a 
system of periodic review in the vocational areas to provide an accountability-tracking approach to 
each handicapped student on an individualized basis (Kay, et. al., p. 9). 

The respondents indicated that they used various re thods for determining the accomplishment 
of student goals, including performance.objectives, pre: andpost-testsand analyses of competencies. 
The utilization of individualization of instruction is commendable, and is within the quidelines of both 
the California Master Plan for Special Education and The Vocationa! Educatian Act of 1968. 

A review of the. provisions for vocational educalion personnel and ihe special education 
personnel to plan and program for handicapped students revealed a direct relationship between the 
quality of Vocational Education, and the cooperative interchange by the respective stalfsin designing, 


. implementing and evaluating individual program plans. 


Special instructional components, including special classes and centers, the Resource Specialist 
Program, and designated instruction and services (rec ommended in the California Master Plan for 
Special Education), are being utilized by the respondents. 

One of the weakest areas of the study was pre-service and in-service involvement by the 
participating districts. None of the respondents reported a cooperative program with aninstitution of 
higher education to prepare students in Vocational Education of the handicapped. 

Apparently, few of the institutions of higher education in California have relevant preparation 


’ programs in Vocational/Career Spécial Education, and yet the California Master Plan for Special 


Education devotes Chapter 7 to Personrief Planning and Development, A number of respondents 
indicated that they needed personnel with expertise in both Special Education and Vocational 
Education; most teachers, coordinators and administrators in these assignments had learned their 
skills “on-the-job.” 

In-service programs were somewhat better; most involvement was based on attending 
conferences, workshops and inforrnal activities. For in- service education, it is recommended that 
district personnel conduct an in-depth study of their Mains trearning program, considering each of the 
major components in these quidelines, using consultants fromthe State Department, personnel from 
successful programs and key business and agency representatives. Chapter 7 of the California 
Master Plan for Special Education and the Vocational Education Guidelines provide pertinent 
suggestions for developing formal in-service programs. 


This interpretive study of Mainstreaming guidelines and practices was encouraging ancl 


rewarding. While no district demonstrated accomplishment of all objectives stated in the guidelines, 


all districts reported significant Mainstreaming accomplishments, The status of effective 
Mainstreaming practices is a creelit to all respondents. ; 

Enthusiasm and willingness to go “the extra mile” for the handicapped was evident both in 
Vocational Education and Special Education. Outstanding personnel were in the forefront of every 


8. 


All respondents indicated that formalized methods, tools and techniques were used in 
_classifying individual students. Several local education agencies had comprehensive, diagnostic and 
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FINAL ADJUSTMENTS are made on a charting project by a paraplegic 
student. 


successful program. 

Undoubtedly, a major contributing factor to the state of successful prograrnming in these Local 
Education Agenciesis the “timing.” The Vocaticnal Education Amendments of 1968 have provided a 
vehicle for Mainstreaming the handicapped. Districts are required to account for every student in 
their vocational programs; the law has also required that at least 10 per cent of the basic state grants 
be set aside for the handicapped, thus providing “stimulation and seed money” to assist individuals 
with handicaps to succeed in regular Vocational Education programs. 

A second element in the “timing factor” has been the California Master Plan for Special 
Education, adopted by the State Board of Education January 10, 1974, which emphasizes: 1. 
Elimination of categorical labeling; 2. The least restrictive alternative (to promote maximum 
interaction between those receiving services and the general school population in a manner 
appropriate to the needs of both); and 3. Support components (including the School Appraisal Team 
and the Educational Assessment Service). 

The “Edueation of all Handicapped Children Act” has been signed by President Ford. Thisis a 
significant landmark in the history of the handicapped. The law quarantees the educational rights of 


handicapped children and their parents; mandates individualized instruction plans for each child; and 


designates 1978 as the year when a state must provide appropriate education for all handicapped 


: children (Closer Look, Winter 1976). 


Public Law 94-142, provides for a reordering of Federal priorities in the useof revenues which will 
allow $3.16 billion to be made available for the education of handicapped children by the year 1982. 
The major provisions include (CEC-Update, April, 1976): 

1. The establishing of a formula by which the Federal Government makesa comritment to paya 
gradually increasing percentage of excess costs involvedin educating handicapped children, ages3 to 
21, in the public schools. . ae : 


“Timing Factor 


‘Handicapped 
Children’ Act 


Major 
Provisions 
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2, Allowing 12 per cent of children between the ages of Sand 17 to be desiqnatedas handicapped 
for Federal allocations. ; 

3, A large percentage of the money will go directly to local school districts. 

4. An individualized, written education program will be required for each student served. 

5, The law establishes a single line of authority within the state educational agency for the 
education of all handicapped. 

6, Due process rights must be quaranteed. 

7, Evaluation of the effectiveness of the mandated, individualized instruction is required. 


The potential of $3.16 billion: being made available by fiscal year 1982 is astounding when compared 
to the $110 million available for the current fiscal year (27.7 times more!). The implications for 
Mainstreaming the handicapped into Vocational Education are all encompassing when one considers 
that every provision of P,L. 94-142 is compatible with the Guidelines for Serving the Handicapped 
under the Provisions far the Vocational Education Amendments of 1968, 

One final note concerning Mainstreaming: It is obvious that the degree and extent of 
Mainstreaming is going to vary from program to program, and from disability to disability. No single 
categorical answer can be made to the question of “how much Mainstreaming?” The answer depends 
upon the amount of severity, the type of program, and the availability of resources, 

The phrase, “least restrictive environment,” is more than a cliche; it becomes the operational 
plan, or miodus operandi for each individual, This can best be illustrated by a comment made by one 


respondent; “We select the cooperative and interested vocational educators when we mainstream, 


the handicapped. Not everyone is ‘qualified,’ or has the empathy.” 


ae 
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How Much 
Mainstreaming ? 


Mainstreaming, as used in this study, refers to providing: , 
"the positive interactions between handicapped and non-handicapped children ,. . the 
mildly and moderately retarded, the children with behavioral disorders, the children “Mainstt ag”! 
with language and learning problems, the children with orthopedic difficulties. . .are to ; ainstrea ng 
_be spending much of their time in regularclassrooms.. . there must be massive efforis to Defined 
work with their regular teachers, not tojust ‘instruct-them' in the pedagogy of special 
education, but to share their feelings and understand their fears; to provide them with 
__-. assistance and materials, and, in short, to assure their success..(E.. Martin, 1974) 
~~ The educational challenge of the century is to provide educational opportunity for all youth 
regardless of the type or severity of the handicap. 
~ The Vocational Education Amendments of 1968 (P.L. 90-576) provided for the modification of 
programs and services needed to accommodate the needs of the handicapped by stipulating that a 
minimum of 10 per cent of Part B (PLE. 90 576) funds be expended on handicapped youth (Cahfornia, 
1972, pp. 2), ; 
Ina free society everyone is assumed to have the right to work, and to make a contribution fo 
society, 
“Every individual must be given the opportunity (a learn how to perform useful service. . . 
One of the priority goals of vocational education in California is to make available lo 
every handicapped person in the state [he opporutnity to learn an occupational skill in 
order to become a self-supporting member of society.” (California 1972, p.2). 


The Vocational Education Act of 1963 (P.L. 88-210) assigned priority emphasis to providing Vocational 
special services to persons with special needs so they may be more extensively and better served by Education Act 
Vocational Education. The Vocational Amendments of 1968 (P.L. 90-576) gave discretionary powers 
for expanded resources and program flexibility to state and local education agencies. ; 

Subsequently, the scope of the secondary schools’ responsibility has been enlarged to include: Vocational 

1. Offering broader vocational training to students. Amendments 

2, Encouraging students to remain in school so they may complete their training. 

3, Offering training and retraining to young adults (California, 1972, p. 2). 

The intent of the act, with regard to the handicapped, is to provide Vocational Education and 
Special Education programs and services designed to enable them to achieve vocational education 

objectives that would otherwise extend their reach. This may be accomplished through one of the 
following: 


1. Integrating handicapped students into reqular Vocational Education programs to the extent that 
they are able to benefit from’ such programs, supplementing with Special Education services only as 
needed. of hos 
2. Providing special programs of vocational instruction, which meet the standards and requirements 
of regular Vocational Education when it is not possible for certain handicapped persons to fully 
benefit from reqular Vocational Education. 

In 1970, to provide illustrative definitions of the handicapped, the following appeared in the 
Federal Register: 

1i 
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(0) ‘Handigappee pergors,' means menzally reearded, hard of hearing, deaf, speech 
iMpgired, Lisuadly handicapped , sériously emorioriadly disturbed, crippled, or other 
hedleh impaired persons, who, by reason of their handicapping condition, cannot suc: 
cea iy q Lecatyonal oy coMsumer and homemaking education program designed for 
perighs without such handicaps; and who, sor that reason, require special educa tional 
asslx fade e Or q modified Uocuzional or consumer arid hornernaking education pro- 
gram," 

To povidte the Sewerely Hancicapped (which included physical impairments such as multiple 
handicaps, blirid jess, alea/ness, amputation, cerebral palsy, poliomelitis, paraplegia, quadraplegia, 
brain damage syndrome and epilepsy) J “Jair chance" to qualifyfor careers in the Feeleral Govern: 
mene, the Cluil Serie Commission in 1964 approved a ron-compelitive “excepted appointing 
duthonty," 

This Qyt#oyzity peymits ageicy personnel officers to substitute actual job performance for 
comperitive lesting (U.S, Ciuil Service, £970. p. 6). Bythe endof June 1970, moretic700 people had 
been placed in Federal ernployment (hough the use of this authority. 

Accofying to the US, Civil Seruice Commission (U.S, Civil Service, 1970, .3), job perform: 
ances of the Séuerely Handicapped appointees were usually superior to those of non-handicapped 
employees doiny [he same kind of work, More than a third had received one or more prornotions; 
more thar hat! were rated a3 quatiied for posilions of greater responsibility, Little modification to 
Work sites of Joly quties as required to dC¢omrnadale the appointees due to their handicaps. 


All too frequently, the public education system hasdenied responsibility for meetingthe needs of 
exceptional childten amd youth. Some olficials have corwinced parents that suitable prograrns lor 
their childyencatnot, or should nyt, be provided at public ex penseinthe cublicschool, Thisattituce is 
conveyed ity the statua, tory exemptions passed by the legislatures of 48 states and the District of 
Columbia fos chitdren who are physically, mentally or emotionally handicap ped, or who “‘canrot profit 
From an education” (Children’s Defense Fund, NO. p. 92). 

Childfen with special needs are Frequently segregated {rom the mainstrearnin education. Their 


“isolation bay stigmatized them, and brought little educa tlon or training benelits. . 


Serious Coficerns about Keeping these Individuals isolated fromthe mainstream. Until thereiscontact — 


Forall ul che positive reasons for tailoyinga segyegated program to meet special needs, there are 


between childyer with steciat needs and others, no ome can sufficiently allay the fears, halt the 
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Stereotypes Or ejiMinaty the labels (Children's Defense Fund, N.D, p,93), 

Court seviews and litigations have reaffirmed the concept of public-supported educational 
Opportunities for all children. Typical o¥ this stance is the decision of the Court of Appeat, Fourth 
District, S1are of Califorais in Cage us. California. Onthe issue ofeducationfor thehandicapped, the 
court affirmed that it is, “the uncontradicted proposition that it is the responsibility of the state to 
provide adequate and equal education opportunities for all children—hancicapped or otherwise” 

(National Cgnzer lor Law and the Handicapped, Inc, Septernber 1974), 

‘The riQht 10 treatmentand community services has been emphasized by the National Center for 
Law and the Mandicapped. Their major thrust is to provide settings that are least restrictive to the 
individual's peysenal freedom and liberty. Their five goals for all handicapped persons are: 


1. The sight to equal eclucational opportunity. 

2. Thé fight to quality care arid treatment in residential facilities, and the right to live under 
conditions lgagt segtrictive to personal liberation. 

3, The right to equal access to buildings, public transportation and public accornmodations. 

4, The right to equal opportunity to engage in ernployment. 

5. The sight to medical care and developrnental services, from birth and throughout lie, 


In 1971, the Califoynia State Legislature passed Assernbly Bill 102, which stated: 


“The [egisdarure Meveby recognizes thot is is the policy of the people of the State of 
Catilymia to provide an educational gpportunity to ewery individual to the end that 
every studgnsleaying school would be prepared to enter the world of work: that every 
Srldéytt WHO grdctuctes from any stdte-slipperted educational institution should ave 
sufficient riarketable skills for legizimare rernunerative employment; and that every 
qualified ened eligibte o@ule citizen: shoutd be afforded an educational opportunizy to 
becotvie suitably employed in some rermune raxivefreldo femployment” (California State 
Asserbiy, Auguss 0971), 


Subseduenily, the Los Angeles City Board of Educationon October 23, it esata’ the 
city schools ra: » P 


reverting ag lar as it $ posstble any sru@ert whois nel prepared to enter theusorld 

of Jon diem dropping out of high school. preparing each student wAo graduateswitha 

. Salgble shyll for Lela! work, Or with an academic background sufficient to 

“successfully complete a college course, amd offerireg every adult | an educatforzal 
opparyuriity whick walt ensure His appropriate onpioungey Sy 


‘Handicapped 


| Defined 


‘Excepted 
Appointing 
Authority’ 


inclation on 
Hanciceceea 


Equal Education 
Opportunities 


Rights of 
Handicapped 


Equal 
Opportunity 
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p. 5), 


Sidney Marland, former Secretary of Health. Education anel Wellare, has had a lorag and 
“distinguished history of advocacy for Vocational and Career Education - As acoriribiterlo Career 
Ecc ation Perspective and Promise, he slated: 


“os those sludertis currently Enhigh school, ontythree oul of len euillqaon locscadenic 

» college-lewel work, Onethird of rhose will drop out bdore getling 4 baccallaurcaie 
degree. That means {heal eight! out of tenpresert thigh school stucfents should be gelling: ° 

_°  e€cupational training J sore sort, Bul only about lwo of theser tigfal streden ds ar, irr 

» -fael, getting such trairing. Consequently, haf/ our high school stedencs, & total of 

1,500,000 a year, are. Escing offered what amounts lo inelevart, gertrad ediacationay 
ota pap! (Marland 1972-7746) wee 


a ee es 


Identifying the ‘co mpone ns of sip eahylMaiateunie prac tires 6 essen tial Nim plenrenting 
YING | i) 


_ vocational opperrtunities that have been identified, legislated and marxlated fog the ha nticappezd. 


Uniortunately, there olen. is a lapse of time between probkem = ierrtilicaction ined pragram 
implementation. 
This project was elesigneed to identify Mainstrearsing quicdines, examine pom ting praclices, 
and encourage local eclucalicendistricts to develop effective programs. — 
The ulimateobjectiveis tomaximize social and vocational opportustitiesfor the handicaysped in 


the mainstream of sociely. 


The term -**mainstream,”"" a5 used in this project... telezs tolhe last restiictive environment for 
“individuals with exceplional needs." The term, “individuals with excepliorml needs,” relrs lo rhe 
four subclassifications which are ussed enly for data collectionand reporting pairposes (CaLiforria 
Stale Department of Education, 1974, p. 23): 


1, Communicatively Fhindicapped 
2, Physically Handica ppeck 

3, Learning Flanedicap ped 

4, Severely Handicapped 


The Vocational Ecucaticon Armsendrents of 1968 present an urinated challenge for slates aril 
their local education agencies to provide special programs anef services lo ensuite Vocaliomal 
Education success for theharadicap ped. [{practicalplans tomed this cbrallerge ate tobe developed, 
certain minimurn information is irmperative. For example, dala on ntmbeas of persons served, 


classified byhandicap, are needed to permit evalualionand analysis of cast effectiveness (Kay.et. al. 


Ps 3). 
The. basic criterion for receiving special services or prograrn matificalior is the inability to 


<" succeed ina regular progrannwithout specia lassistarxce, Congiessintetdedtha t special assislance 


be provided persons whohavehanclicaps which preve nt them fiom suc ceed ing ita regular pregram 


_ without. special assistance (Kay, et - al. p. 4). 


- The ‘etileria ofage ingrade, test scores,academic perlomance. tle. .are accepatak indica tors al 


"ability, or inability to succeect: The intent of the Vocaliomal Educators Annend ments of 1963 is 10 
‘provide ready access’ to voca tional training or retraining for" persons of ill args imall conrmuries:' 


Each student should be given supperrtanclassistance todewelophis abilitles tothe fullest (Kayset, al. 


Services andremeedial action rraust be designed or mociiliedio overcome ipedilic ofecls sach as 


academic deficiencies or physical inabilities, as identilied by teachers. or colnstlors. The specific 


objective of the provisions under the Wocational Eeticaliom Amendments of 1968 is lo ensure 


* Vocational Education success to all (Kay, et- al, p. G). 


Ideratilication of the handicapped mus! confirm thal inelividials. so ictenti fied ate raot sutce edirag, 
or cannot beexpected tosuceeed, ima Vecational Education program wilhoulassisiarce, Whenever 
possible, persons identiled as handicappedd should be integrated irto the xeguhr Vocalioral 


7 Ed ucalion program, 


Ancillary or supporlive services, needed to help ape wonsucceedd In these progtarns, muy be 
provided by Federal Vocational Edrecationlunds, or by other coupe ttingagelciet or orgaizaliorss, 


. Separate or modilied Vocational Eduicatican programs For thee heatidic-appezd sly auld bee slatalthedorly 


when they are inthe best interest of the stucents(Kay, etal.p. 7), 

The National Cerater for Law and the Handicapped proviled the lolloving sunmay of leail 
interpretations on Mainstrearring irs a let rer addressecd lo the Project Di rect orfream Paul Schusriger, 
Social Research Staff, Noverraber 4, 1975: 

“From d legal perapcctitxe, Ihere are three busic prirrciptes variouasly requised dy 


ae and statutes whieh lay agratndwork in the area: 


“That Hrandiceapped childven are entilled to edecatitonal opmporesinities 


io ie wilh those previded lo nan-handicapped chiledien. 


2, THat hanelicappeed chitelen eare enillled to an ecdica dional opaporz init y, ba riously 
defined in the statutes and cases as nee lings thet needs ane meiirralines thelr 
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“3. That hamekconed cider are enitléd A oecpe pas nents which are es 


Z least restrictive in terms of personal Sreedoms. Jee Es Poe .. 
“a * Beate a legal standpoint, . the ‘third camponent—leest restrictive placement—is 
ne Aoenetrecinks ‘(See Appendix: C).: é 


"Procedures: "Providing Vocational Education 1 for the Handicapped 


. Attributes ofa Regular. Vocational Education Program 


_The language 1 edi in the Vocational Education. Amendmients of: 1968 required t the US, . Office of of 

ea to develop a worki staternent for the terrn, “requiar vocational education | preagram.,” 
‘One or more of the following attributes may apply to the requirements ofa state in identivinga 

reguiar Vocational, Education program (Kay,' et. al., 1973, p.3):. 


1-A xeqular Vocational Education program is one that meets caisblshiad standards within the 
tules and regulations of the State Board of Education and other certifying or licensing agencies. ~ 


2. A regular Vocational Education program has an established rate of progress which isexpected ‘ 


of all studients.. The objectives of the program are identified in terms of specific occupational skills. 
Completion of the program usually depends upon ‘the ability of the student to reach the program 
objectives within the specific period of time allotted, 

3. A xeqular Vocational Education program usually has requirements, such as a specific grade 
level of reading ability, and of computational knowledge and skills, and the physical ability to use 
; standard facilities and equipment. 


| The fegisla tion and the vagulation of the Vocational tueation ivanadels of 1968 provides 
that the cxiteria for success be determined by the states to allow maximum flexibility in determining 


who can qualify for these programs. Therefore, the measurement of “success,” or “inability to — 


succeed,” varies among states, programs, courses within states and levels of instruction. 
We are indebted to Evelyn R. Kay, Barbara H. Kemp and Frances G. Saunders for their 
publication, Guidelines for Identifying, Classifying and Serving the Disadvantaged and Handicapped 


a under the: Vocational Education Amendments of 1968, which established the criteria from which the 


folowing “Guidelines” and “Structured Interview/Questionnaire” were developed, 

; Inability to Succeed in Regular Vocational Program(s); The basic criterion for receiving 

i special services, or program modification, is the inability to-sueceed in a regular program without 

special assistance. The U.S. Congress intended that special assistance be provided to persons 
having ‘disadvantages or handicaps which. prevent them from ‘succeeding in a regular program 


_ | “designed for the “normal” or average person, Using this criterion, a person would not be identified as 


handicapped unless the physical or mental disability prevents the individual from succeeding in the 
regular program, 
If a person is succeeding, or can be expected to succeed, ina ‘vocational program without 
. special assistance, he/she should not be identified as handicapped. 
 -Imnplementing Services and Programs: The ,basic. premise for Adie services and 
programs for the handicapped is that “persons of all ages in all communities’ “should have ready 
access lo wocational training or retraining. Support and assistance should be provided, as necessary, 
to clevelop abilities of students, and to enable them toachieve success in the Vocational Education of 


thetir choice, ‘ . ; teem 


_“WRenever possible, persons identified as handicapped should be integrated into the 
reqular vocational education programs. Ancillary or supportive services needed to help 
a person to succeed should be provided by vocational education, special education, | 
and/or by other cooperating agencies or organizations. Separate or modified vocational 
education programs should be provided only when they are in the best interest of the 
students" (Kay, el, al, 1973, p, ye et. 


“The Nocational Eduication ‘Amendments. of 1968 stipulate the use of Fedetal funds for the 
purpose of assistingthe handicapped to succeed in Vocational Education programs. The law provides 
that set-aside Federal funds shall be expended to assist the handicapped to succeed ina Vocational 
Edetcation program. These expenditures are separate from, and do not include, basic grant funds 
expended for a regular vocational education program. Only services over and beyond those 


“+. provided in regular programs can be considered special services, and may be supported by set-aside 


furvels (Kay) el, al., 1973, pp.7-8). | 
The {allowing services are examples of those that may be funded under the Vocational Education 


- Amendments of 1968: 


l- Adlvisory/Coordinating Comeittomn: Should be established to assist in forrnulating 
programs, provide liaison between the schooland community, and support development of legislation 
_ Mhreugh Beltieipne in local ane state Racial maine Committees. a 


Regular Program - . 
Attributes 


7 “Program 


Flexibility _ 


Som 
4 


Special Services | . 


Criterion 


Implementing 
Services/ 
Programs 


Ancillary 


’ Services 


Federal 
Funding 


Mace! 


Coordinating i? 


Committee . 


adios: fs Recruitment/Proniotional ‘Activities: 


2 ; ct 


“Membership shoud include: The handicapped,. fives! and Conia) eaters, - agency 


abet high schoo! and community college Vocational and Spécial Education instructors. 


. 2, Surveys and Evaluations: Conducted by staff members or under contracts to: 


.- 2.1 Identify the handicapped population . and the “geographic areas in which they are 


concentrated. 

22 Assess ‘employment opportunities for handicapped youth and adults. 

2.3 Assess the effectiveness of methods, materials, equipment and fechas usedin providing 
Voeational Education programs, 

2.4 Identify the agencies, organizations, or individuals involved with the handicapped, and the 
extent to which they provide Vocational Education. 


potential employers, and to develop community participation and support including: 


3.1 Advertising through. newspapers, television and radio announcements, posters, flyers, 


brochures and other visual media; 
3.2 Speaking engagements with community groups, including local chapters of social welfare 
organizations. 
4. Jol Market Analysis: Designed to locate jobs that the handicapped.can perform, analyze 
job nn and requisite skills, in terms of individual interests and abilities, 
5. Identification of the Handicapped: Needed to identify and classify specific problems of 


" individual students including: 


5.1 Counseling and quidance services for students and their families. 

5.2 Preparation of diagnostic and evaluation instruments, - ’ 

5.3 Educational testing to determine acadernic level, interests and abilities. 

5.4 Vocational or work evaluation. 

6. Multi-Disciplinary Team Review: Dislyed to assess nenidualatident progress, andre: 
direct and/or redesign prograrn to meet individual needs, 

7. Methods for Determining Why an Individual Student Has Reached His/Her Goal: 
Develop a design utilizing instruments to identify the salient features of the program, which contribute 


to vocational success. 


8. Provisions for Vocational and Special Education Personnel to Analyze and Develop 
Programs for Students; Provide information concerning student progress and articulation of 
curriculum services with vocational preparation: - 2 

8.1 Formal case staffing, 

'. 8.2 Program planning, revisions and/or modifications. 

8.3 Record-keeping, including individual program plan, 

9. Staff Development; Preparing teachers to work with handicapped students: 

9.1 ‘Teacher preparation programs, with both pre: service and in-service involvement, 


- [Déatgiiad io” vesch" Hanaiceppea pelwoHs and ~ 
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Evaluations 


soemasemct nat 


Ree raitment/~ 
~ Promotion 
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Team Review 
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Program 


Development/ | 
Analysis 


Staff a 
Development 


4QQ Tiavel: per “diem ae (ue of faculty members attending seminars, conferences, bee a 
“dbieahons ‘and ‘special institutes: - = 
- 40. Modification of Schedules: Providing additional lime for faculty to assist handicapped Schedule . be ah 
ou St Modification ~~ 

10.3 ‘Extension of schoal day, week or year, . ae ae 
~ 10.2 Addition. of another semester. : 
“10.3 Instruction on an individualized basis. oe 
10.4 Flexible scheduling of students to permit idiosyncratic entry’ intoand exit from programs, as 

“appropriate with Progress. ; 
ee D_ Modification of Curriculum. _Enabling..indivivall aodiawe: to. continue. _in. regular eee Carnelian _ 
ie Vocational Education by assisting them to compensate for their handicaps: ° 
: ~ “111 Allocation of iced time to develop skills. Modification 
11.2 Specially’ designed workbooks or textbooks, ; 
11.3 Analysis of tasks within occupations to identify needed ‘modifications in instruction, 
_ equipment, or methods, - ; 
12. Development of Curriculum: To orovide students: with specifically designed programs " Curheulan 
“to meet.their individual needs: a ; 

“12,1 Research, experimental and demioristration projects. ; : oo, Development 

. 12.2 ‘Contracts with consultants, specialists, or teachers. 

12, 3 Employment of instructors and curriculum specialists. 

‘12,4 Individualized learning packages.' i 

12.5 Orientation programs to observe Various occupations. 
12.6 Special supplies and instructional materials. so ‘ Lad op 

13. Modifications of Equipment for the Handicapped: ; Equipment 

13.1 For the Communicatively Handicapped: ' Modification 

"13.11 Printed rather than verbal instructions. 

: 13.12 Signals keyed to sight rather than neering: : 

13.13 Sound Amplification devices. - Fe ke 
13.2 For the Physically Handicapped: ae 

‘13.21 Instruction in Braille. 

13,22 Large-print materials. : ; el 

13,23-Signals keyed to hearing (e.g., buzzers, bells, etc,).- , 

~ 13,24 Special safety devices (e.g,,.guardrails, grit strips, etc). 
~~ 13,25 Adaptations of reguilar equipment (e.g, hand controls added he machines usually operated 

aby foot controls)... 
>, 13,26 Special desks and workstables for students in wheelchairs, 
“$13.27 Ramps for students who cannot use chairs, 
“ .. 13,28 Shelves and electrical outlets within reach. 
tos 0. + 13,29 Appropriate restroomand corridor facilities (e.g, wide doors, handrails, washbasins, etc. ) ss 
pe’ . 13.3 For the Learning Handicapped: : 
13.31 Simplified equipment. . 
.. 13,32 Simplified instruction guides and manuals. 

13.4 For the Severely Handicapped: 

13.41 Practical, experientially oriented curriculum. 

13,42 Appropriate materials and facilities based on functioning levels of development. : 

14, Supplemental Edaicational Services: To assis! students in the regular or eee Supplemental 


- vocational programs: < Educational 
ie Paychalogical services to examine. diagnose, treat and evaluate emotional and mentar Services 


14.2 Guidance and counseling. services, inclucting referral and follow-through. 
_ 14.3 Job placement services, including job funding and employment follow-up. 
ome =o “14 4- Tutorial services.“ 
14.5 Transportation services (in addition to those provided Tegular students). 
_ 14.6 Family counseling services related to vocational programing for the student, 
14.7 Special services, such as: readers for the visually: handicapped, interpreters for the 
communicatively hantlicapped and guide services to assist the physically handicapped. 7 
15, Facilities: For reaching and teaching handicapped students, including: Facilities 
‘15.1 Purchase/rental and operation of mobileunits toserve asclassrooms, diagnostic centers ,or 
~ counseling and guidance units. 
15,2 Rental of non- public space ‘to serve as classrooms in locations accessible to siaclivil. 
15,3 Contracts with private nonprofit schools, which can provide programs and services which - 
are not. available i in the’ public schools (Federal Register, Sec. 102.66, p. 7347, and Sec. 102.79, p. 
7348), ae 
16, Cooperation with the Business Community: To eriist support to »achigve the goals of Community 
Vocational Eduralion jor. the Pendicipped job opportunities, leacher preparation and the upgrading Cooperat ion 


ab 6 


Ho 


ae 


of skills: 
16.1 Additional staff to coordinate, supervise and aie work experience or work-study 
programs. 
16.2 Arrangements i summer jobs in a oe Gaak: for teac aber to up-grade their 
knowledge and skills. : 
Cooperation with Other Agencies and Organizations 
: Services and programs for the handicapped are available through Federal, state and local public 
" and private organizations, The Federal Register (Sec, 102.40—Cooperative Arrangement, p. 7342) 
specifically requires that the. State provide cooperative arrangements with the public employment Cooperative: 
~service-system,-state agencies-responsible for-the education: of the- handicapped, other-agencies,~--- - » Arrangement: erecta vt 
organizations and institutions, and other States, : at 
. The restrictions _placed by Federal legislation on the use of Vocational Education funds are 
frequently less constraining if opportunities for Cooperation with other agencies are energetically 
purstaed and utilized. 


t 
4 
; 
: 


enabling the teadiceoned ‘student to qneeed ina sme vocational program. 
The following list provides examples of the types of organizations andagencies that are providing 

programs and services for the handicapped: . 
1. Federal Agencies (Slate and Local Office): ' Federal 
1.1 Department of Vocational Rehabilitation _ Support 

1,2 Bureau of Indian Affairs 

1.3 Immigration and. Naturalization Services 

1.4 Social Security Administration 

1.5 Veterans Administration 

1.6 Manpower Development and Training Administration 

1.7 dobs - National Alliance of Businessmen 


2, State Agencies (Local Offices): State 


ry | 2.1 Governor's Committee for Employment of the Handi- Support 
i. capped, _ 
2.2 Department of Welfare. * —— 
2.3 State Agencies for the Blind, - z 2 as 
2.4.State Agency for the Deaf. 
2.5 State Department of Education (e.g., Vocational 
Education, Special Ed., ESEA Title B, ESEA Title Il, 
Employment Development Departrnent, etc.) 


3. Local Community (Public and Private). 


3.1 Parent-Teacher Association. 

3.2 Private Nonprofit Schools and Workshops. ‘ 

3.3 Interested Citizens (Advocacy). 
3.4 Big Brother, 

3.5 Young Men’s Christian Association. 


4. Private Nonprajit Organizations. . 
Private 


4.1 Association for Retarded Citizens. Support 
4.2 Association lor the Blind, 
* 4.3 Association for the Deaf. 
4.4 Crippled Children's Sociely. 
4.§ Goodwill Industries. 
4.6 Regional Centers for the Developmentally Disabled, 
4.7 Easter Seals Society, 


5, Business/Indus trical Community: : . isi 
5.1 Civic organizations (e.g, Civitans, Kiwanis, Lions, 
Rotary, Elks, etc.) 


5.2 Parents’ organizations for Specific Handicaps (24, Busines s/ 
California Association for Neurologically Handicapped Industry 
Children, etc.). Support 


atc : 


[A uit Text Provided by ERIC IES 


5 3 Health Professionals (e.g., physicians psychologists, 
‘nurses, etc.). 

5.4 Education Proteecianale ‘Ce. g., “Galiescnia 
Administrators of Special Education, California 
Association of Post Secondary Educators, Council for 
Exceptional Children, ete.), ~ 

5.6 Special Interest Groups (e.g., California Aeencalonel 
Physically Handicapped). : 
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Project 


Guidelines 


The guidelines in this section have been developed through the use of federal reports and 
sponses from the participating districts to provide step-by-step proceclural _ 


approaches for mainstreaming the handicapped in vocational "education. 


io? Dy ‘Advisory/coordinating committees should be established to assist in formulating 
policies, developing programs, provide liaison between the school and the community, and - 
support legislative activities through participation an local, regional and state coodinating 


” committees. 


Membership should include the handicapped (both students and graduates), business amd 
community leaders, agency personnel, high school and community college vocational and special 
education instruc tors, 

1.1 The advisory/coordinating committee for the handicapped includes the Director of 
Vocational Education, the Director of the Regional Occupational Program and the Special Education 
Vocational Counselor (Appendix C, 1.1). 

1.2 The advisory/coordinating committee ‘for the handicapped aaeludes lay cilizens, school 


. administrators and handicapped students. Its roles and functions include administrative program 


arrangements andarticulation with the district vocational education advisory committee ( Appendix 


C, 1.8). 
‘1.3 The coordinator of Special Education Work-Study is the chairman; community agencies and 


‘businesses represented are! California State Department of Rehabilitation, Manpower Agency 


(CETA), Bank of America, Regional Occupation Program, . Delinquency Prevention, County 
Probation Department, County Special Education Programs, Wells Fargo Bank, County Department 


ol Social Wellare, Avco Savings, U.S. Civil Service, and the Armed Forces (Appendix C, 1.9). ; 
_.. * 2, Program surveys and evaluations should be conducted to identify the handicapped - 
population, and to obtain demographic information for planning and financing; to assess employ: 
ment opportunities for the-handicapped; to develop appropriate vocational training programs; 
- toassess the effectiveness ol methads, materials, equipment and techniques used; and toidentily the 


". agencies, organizations or individuals involved with the handicapped and the extent to which they 


ERIC. 


provide vocational education. ° 


2,1 Surveys and evaluations have been conducted in each local school by the local organization 


. ‘for the retatded anc the American Institute of Research (Appendix C, 2.1), 


2.2 Follow-up evaluations are conducted one and two years after graduation to determine 


- program graduates’ successes (Appendix C, 2.7). 


2.3 Comprehensive data banks have been developed by the (district’s) Evaluation and Research 
Olfice (Appendix C, 2.8). 

2.4 Outside consultants conducted a survey for career development information sie role and 
function Slade as defined in the California Master Plan for Special Education (Appendix C, 
2. at 
persons nal idoniatas pci a and to Meee community participation sane support, 
Announcements through newspapers, television and radio, posters, flyers, brochures and other 
visual media can be used to publicize the program. Speaking engagements with community groups 
are highly recommended. All recruitment and promotional activities should be coordinated, 


monitored and recorded by adesignated district staff representative, Emphasis should beonstudent__ 


participation and staff invclvernent in vocational education. 

The Work, Experience Coordinator for the Handicapped speaks to business and inGuatial) 
leaders concerning stident placement. and provides liaison with the Enabler Program at the 
community college (Appendix C, 3.2). 

A speakers bureau has ‘been organized by the Director of Special Education. Several hundred 
articles have been printed in thelocal newspaper. Radio and television programs, highligh tings tuden| 
participation, have been presented, A member.of the vocational advisory committee organized 
weekly radio presentations on programs for tha handicapped (Appendix C, 3.5). 

~The Coordinator of Occupational Education for the. Handicapped serves on advisory 
committees for the cornmunity colleges and the Governor's Committee for Employing ihe 


‘Handicapped (Appendix C, 3.8). 


. 4. dob arhet analyses, designed to ead jobs the handicapped can perform, should 
Include the analyses of individual requisite skill and abilities, - [tls imporlant thatstereolyping 


__.. Guidelines 
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.PATIENT HANDS of a’ blind vocational training student lovingly brush'a 
freshly-bathed poodle, 
nat preclude specific vocational training, e.g, “all educable mentally retarded make good _ : 


dishwashers": “orthopedically handicapped are good candidates for secretarial training.” 

- Regional Occupation Programs are developing job market analyses surveys (Appendix C, 4.9). 
The Coramunity College Enabler Program is becoming increasingly involved in this phase (Appendix 
C, 4.10). 

5, Identification of the handicapped is necessary for identifying and classifying specific Problem 
‘problems of individual students. For legal’ purposes, students with special educational needs Identification/ 
should be designated as “individuals with exceptional needs.” This designation includes, only those Pregramming 
sludents whose educational needs cannot be met by the reqular school pragram, and who will benefit - i = 
from special instruction and/or services (California Master Plan in Special Education, 1974, p.23). 


Q | 
ENC: 


Types of services that should be provided include: counseling services for students and/or their ; 
families, preparation of diagnostic and evaluation tools, educational Seating ta determine academic - 
| levels. interests and abilities, and vocational or work evaluation. _ 
Psye holagical.. medical, social’ and ‘academic: histories’ are compiled for each student, 
‘vation of students in class and on-the-job training provides additional information concerming | 
W-needs, interests and abilities (Appendix C,5.1),, 0: - a 
‘The occupational centers provide diagnostic and presc riptive services in vocational edu ation 
(Appendix C, 5.8). The Skill Development.and Discovery Center for Vocational Education provides. 
the handicapped . with an. examination. of the worker's role through analyses of their potential, 
interests, selection of an area of work, and placement inexploratory modes. The prescription for skills 
ts with 96 per cent, accuracy”. (Appendix: ( OE) Een eee a al apa nak ae ane on 
“-6.Multi-disciplinary team reviews are exsaniial for assessing individual stident ‘Teas mm Reviews” 
progress, directing, redirecting and/or redesigning programs to meet individual needs. A . . 
eaten of record-keeping, scheduled reviews, and continuous s monitoring of individual progress is 
required by both federal and state regulations. 
-Comprehensive Planning ‘Agencies (participants in the Califarnia Master Plan for Special 
= Education)’ aré required to have School Appraisal Teams to plan, implement and e evaittate student va 
: progress at least twice a year (Appendix C, 6.6).. -- A Sir 
; -Areview process is provided for every student in the program. The review team consists of the 
Vocational Counselor; Speech Therapist, administrator and teacher(s) (Appendix C, 6.7). 

The multi-disciplinary team review includes Assessment (self-awareness), Aptitude 
(psychological profile and pre- -vocational assessments), ‘Interest (pre-vocational and vocational skills), 
Pre-ernployment (career cluster--exploration), Interview Skills . (personal data, application 
' procedures), Job Placement (competency review), Follow-up (supervision), Related Learning (re- 

7 ~eyeling- academics); and Records (monitoring/evaluation) (Appendix ©, 6.9). “ He ee tat 
po i Te Methods for determining why an individual student accomplished his/her goals is an_ Student G oals : 
~ essential component of vocational education for the handicapped. The program should havea “ead 
design. utilizing instruments to identify salient features which directly relate to student success. 
Significant elements of this guideline include behavioral objectives, competencies and accountability.. 
an Pre: -to-post test analyses of behavioral objectives are used to determine why students placed off 
of _ campus are succeeding (Appendix C, 7.2)... 

-Stuclents cannot proceed until they have successfully ecimtea the ‘minimal competencies with- Lise 
‘ina vocational area; they must pass perforrnance objectives at prescribed levels. The determination ' 
concerning why a student accomplished biter goals i is ine analysis of the match to successful 
placement (Appendix C, 7.5). 

Formal: planning begins when the Cobtdinator of Special Education Work- Study advises 
~ students: on work- study and work training opportunities. Individual goals are established at the 
- beginning of the year; continuous progress reviews determine if the student | is meeting the objectives 

(Appendix C, 7.10). as 

oo. 8. Providing for vocational education and special education personnel to plan and Student 
program for students is necessary for exchanging information on student progress, Planning/. 

. articulating curriculum services, and evaluating performance. Important components include Pr ougram ming | 
“formal case staffing, program planning, revising and/or modifying and record-keeping (including an ; Be 3 
individualized program plan). 

Provisions include formal case staffing, program planning, revisions. and/or modifications and 
record keeping, including individual program plans (Appendix C, 8.2). Formal case staffing, — 
counseling, testing, diagnoses and tutoringin the Adolescent-Child Study Center are used to provide . 
communication between vocational and special education personnel, ‘Additional processes include 
program planning, designing objectives, planning activities, ,and deveraping eveluation processes with 
the individual pragram plan (Appendix C, 85). 

The Resource Specialist program provides instructional planning, special instruction, tutorial 
assistance and other services to individuals} in reqular classrooms and paced programs in each school 
(Appendix 'C, 8.6).~ nee ; oo. 

In one high school, ‘the vocational education teachers require case ‘staffings of handicapped 
students before they are accepted into vocational classes. Deaf students have an interpreter who 
accompanies them into auto-body and building trades classes (Appendix C, 8.7). a a oe ane 

9. Staff development is required to prepare teachers to work effectively with Staly Developrnent. h 
handicapped students. Important components include pre-service and in-service teacher : Ppt aes 
preparation. All. teachers should have™basic competencies in their credential preparation, for 
understanding the needs of the handicapped, referral pincesaes, and phaeniins options (California 
Master Plan for Special Education, 1974). ° . 
_ Cooperative agreements for field placements of ‘eienia’ in spacial @iicahen aid vocational 
education should be arranged between local education agencies and inatitutions of higher education. 

- If colleges and universities, which prepare personnel to work with the handicapped, do not have 

: _ appropriate Preparation programs for either vocational or special Saucon, i should -be 


Enc: eh, 


stucl 


ry 


encouraged bo inca eae ag ficies to down them... Ba. Waa wtp ges? hycee g 
In-service activities should focus directly on the district program, and be bath fideveopaentel ni “In-Service 
“projective in nature. In. depth study of the district program and | the provisions for mainstreaming ai ares: Activities: -. 


“ately desig eel | to “fit the ‘isteict pin. ean \ provide facilitating inpebanimne: 
~~ “"" Teachers have been involved in “curriculum development during the summer; auto- ‘shop and 
special education teachers modified the auto-shop curriculum for the handicapped. The business 
education and special education teachers designed « a district level curriculum for the handicapped 
_ (Appendix C, 9.1). 
‘Personnel: participated in the Kern High School Career Training Center Biaseanaiion 
Wicexehoce: Working with special boxes of handimantools, selected special education teachers have . 
~~ been” taught>through- weekly~i in-se:vice- sessions; how"to- do" vocational:type” ‘projects with: their ~~ 
"students. Teachers attended a conference conducted by city municipal utilities (Appendix C, 9.4). 
© Through a county-directed EHA Title VI. B Project, ‘workshops to increase vocational teacher 
| awareness and understanding of handicapped stisdent neecls and services in vocational education 
"were conducted (Appendix C, 9.7). ee ; 
In-service education is’ accomplished through mainstreaming - approaches, ‘The career In-Service. __ 
counselors work directly with the teachers to provide internalsupport. The emphasis is on identifying Education. . 
and developing a support system (Appendix C, 9.8). ~ ; 
The Coordinator of Special Education Work-Study speaks to new teachers and conducts in- 
- service ona one-to-one basis, Vocational educators are sent to conferences on exceptional children : <a 
and youth Dppenatt, C, 9.10). : a. conor 


ee 10, Modification of schedules is needed to provide additional time for faculty to assist, Schedule 
*. handicapped ‘students in planning, developing and supervising work-study programs. Modification _ a 


Enabling activities include extending the school day, week, or year, adding another semester, 
individualizing instruction, flexible scheduling of students topermit entry into and exit from Programs, 
‘as appropriate with individual needs and progress. 
- The emphasis should be ontotal scheduling flexibility; teachers should bes encou rr to a oeles _ Schedule 
Bea programs, including arranging for. jobs. Jobs come first, academics second tnppenaine, Flex jaded 
10,1) 
The distriét “conducts a summer work experience program for the handicapped, and use an 
“extended school day (Appendix C, 10,4). 
*. The time in vocational training ‘should be modified, basedonstudent neat and performance. All 
- special education students should have individualized programs}. all Uecatanel hte provide . 
peas student entry and exit (Appendix C, 10. 5), 
Graduates come back for more training. ‘Summer schools, summer camping programs and 
summer. work experiences are provided, Designated Instructional Services (a provision of the 
California Master Plan on Special Education) are provided by specialists for the: handicapped in 
~ reqular vocational classes. Flexible scheduling in the regional occupational Program allows students, 

-. to work and train, as individual needs are identified (Appendix C, 10.6), -.. vas 
Special education teachers individualize schedules and instructional opportunities for the 

mainstreamed handicapped students when ad are moved into vocational education (Appendix C, 
. 10. Lines 
’ The- mainstreaming program has its basis’ in flexibiity and individualization for students. Each 
“year, waivers are requested for a minimum school day. Special education teachers are encouraged to 
* build their schedules around the master schedule, and to provide time for preparation ae supervision 


of Work- Study (Appendix C, 10.10), ’ 
. a Curriculum modification is necessary to enable individual students to enter and Curriculum . 
continue in regular vocational education programs, Enabling activities include theallocationof . Modification: 


_ additional time to develop skills, utilization of specially designed workbooks or textbooks, and the 
_ analysis. of. taSks within. occupations to identify needed modifications i in instruction, equipment or....... 


_ Curriculum inbeieaens ieshicé sowing thet pace silenrideai saarornenis, and providing sippoit 
systems such as tape recorders, and having tests read to students by aides in history and other . 
subjects. The “slow learners” enrolled in reqular-typing classes are allowed to move slower than the 
standard progress patterns (Appendix C, 11.3). 
’-. By selecting those vocational teachers who are interested i in the hafidicapned modifications i in 
the curriculum are achieved (Appendix C, 11, a % : 
An updating of curriculum objectives occurs yearly, Specially deeonedl textbooks and — 
workbooks are ‘required, Classes that require additional support are assisted, ¢.g,, the learning 
handicapped require three to four times the number of welding rodsand other materials i in vocational 
welding (Appendix C, 11.5), ” 
‘Additional specially destaned textbooks are provide tasks withina an occupation are analyzed to 
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identif yneeded modifications (Appendix C, 11.6). A modified Home Repair Class was designed for the 


handicapped; the vocational counselor modifies tes 


;. Slide shows are used with the communicatively 


handicapped to instruct them in vocational education (Appendix C, 11.7). 


The Project Worker Program emphasizes non-verbal approaches through performance, - 
“hands-on,” eriterion-referenced skill development (Appendix C, 11.9). 


12. The development of curriculum is required to provide students with a specially 


designed program. to meet. individual needs. 


Curriculum development includes research, 


experimental and demonstration projects; contractual arrangements with consullants, specialists or 


teachers; emplayment of teachers and curriculum specialist 


+ 


; individualized learning packages; 


orientation programs to observe various ‘occupations and special supplies and equipment. 


Field trips.ta the. Air,Eorce.Base provide. orientation.to.work.and work-study-sites.for parents. 
and students (Appendix C, 12.4). Released time is provided for the Chief Coordinator to conduct paid 


work experience for learning handicapped students at the Air. Force Base. lndividualized learning 


packages are developed by vocational and special education teachers. 
Orientation presentations expose students to many occupations. Visually handicapped students © 


are scheduled into bakeries, catering services, newspaper publishers and hospitals to observe these 
‘occupations first hand, Regularly scheduled orientation seminars are provided for career awareness 


(Appendix C, 12.5.). 


Mainstreaming, as a research, experimental and demonstration program, started with vocational 
education funds (Appendix C, 12.8). 
Through ESEA Title II] and EHA Title VIB projects, reachera are “freed-up” to develop learning 
activity packages for handicapped students (Appendix-C,-12.9)--~- > ~ 
13. Modifications. of equipment for the handicapped shea be provided to facilitate 
vocational education. Modifications for the Communicatively Handicapped include: printed rather 
than verbal instructions, signals keyed to sight rather than hearing, and sound amplification devices. 
Modifications for the Physically Handicapped include: instruction in Braille, large-print materials, 
signals keyed to hearing rather than sight, special safety devices, adaptations of regular equipment, 
special desks and worktables, ramps, specially equipped restrooms and handrails in washroom and 


corridors, 


Modifications: for the Learning Handicapped include: Simplified equipment and simplified 
instruction guides and manuals. 

Modifications for the Severely Handicapped include: special jigs and simple mock-ups. 

Modificatians of equipment reported by respondents for the Communicatively Handicapped 
include: audio-visual tape/slide presentations, special telephones to read teletype messages, 
‘amplifiers an telephones, use of signing, in addition to oral communication, listening posts and tape 


recorders (Appendix C), 


Modifications af equipment for Physically Handicapped fale Brailleand large print materials 
for instruction, ramps, signals keyed to hearing, adaptations of regular equipment (e.g., hand controls 
replacing faat cantrols and worktables for students in wheel chairs), electronic reading devices 


(Opticon), adaptive transportation (e.g., power lifts, hoists), modified electrictypewriters, and special | 


drafting tables (Appendix C). 


‘Modificatigng ‘of equipment for the Learning Handicapped include: 


the use of practical 


equipment in place of printed information (e.g,, typewriters, tape recorders, listening posts, adding 
machines and calculators). Visual displays were designed by teachers for step-by-step instruction. 
Mock-ups were used for. learning electronic assembly work (Appendix C). ‘ 


Madifications of equipment for the Severely Handicapped include: 


theuse of teacher-designed 


unique adaptations of equipment for assembly tasks, special jigs for drilling and sawing, and making 
windows for bakery boxes (Appendix C). 


14.. Supplemental Educational Services are needed to assist students in the 
The: ; psychological servicestotest, diagnose and 
evaluate emotional and mental problems; quidance and counseling services;job placement services, 


mainstreaming processes. 


These services include: 


tutorial services; transportation services; family counseling; and special services such as readers, 


interpreters and guides. 


Psychological services are provided to test, diagnose and evaluate emotional and mental 


problems. Guidance and counseling services include referral to vocational education and follow-upto 
monitor student progress. Transportation is provided to and from work stations. Vocational rehabi- ! 


litation services are provided in conjunction with instruction and counseling (Appendix C, 14.2): 
Interpreters for the deaf and hard of hearing students are provided aides assist students as they 
are iranatienes mite vocational education (Append Cc, 14. ). 


“wbeational Stucwioa, 


These include: virchase ee rental) atid operation of mobile units to: serve 


as classrooms, diagnostic centers, or counseling and guidance units; rental of non-public space to 
serve as clagsroorns i in locations accessible to students; and contracts with private, nonprofit schools 
which can provide appropriate programs and services Federal Register, Sec. 102.66, p. 7347, and 
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Gee. 102.79, p. 7348).° : neh ce ; 
. . The purchase of a homie raking room doe handicapped eudente éiables therd to ean the 
pre-requisite skills for mainstreaming (Appendix C, 15.2). ; aa 
‘The rental of space and equipment for home economics from a church seal a contract with 4. 
: beauly academy for cosmetology training enable the handicapped to >be mainstreamed into vocational 
‘education (Appendix C, 15.5). 
“Sheltered workshops provide work stations for all handicap classifications Asnendia C, 15, ). 
The regional pcoupation program provides a mobile van for custodial and housekeeping s services 
’ (Appendix C, 15.7). ; 
16, ‘Cooperation with the business community is mieniial ier ‘enlisting the necessary  #B usiness 
support t yocational education for the handicapped, job opportunitiag, Cooperation. 
teacher | ion and the’ upgrading of skills~ ete gr ee ey “ 
‘ The business community cooperates in the work experience p-ogram sper the students train, 
receive credit for skill development, and ave in part-time employmerst. A “Good Grooming” unit has. 
been developed and such standards are taught by personnel from Rhodes Department Store 
(Appendix C, 16.3). a 
The business community is a partner for job training and placementin fast food operations, ¢at. 
washes, city and county government, and other places of employment. Representatives from the 
- business world serve on the advisory committee, and operate an effective public relations program 
(Appendix C, 16.5). 
~ Business people ; are employed to assist in the vocational education of the handicapped: a full: 
time instructor, is employed i in Direct Instructional Services to assist in mainstreaming (Appendix @, .. _... 
16.6). | 
” “The Trainable Mentally Retarded work at a thrift store operated oy a private, nonprofit 
organization, A doughnut shop, established by a Private benefactor, is staffed by handicapped 
.students (Appendis:.C, 16.7). 
__ TRW provides an instructor for the mock (industrial) plant, Hughes Aircraft provides advisens, 
-_ and furnishes reject materials for the mock plant, which trains mentally retarded, Teachers are taught 
by field specialists; they, in turn, train other teachers to teach students in vocational skill development 
_ (Appendix C, 16.8), : ' 
-.. 17, Cooperation with other agencies and organizations i is essential for comprehensive — Cammunity 
vocational preparation of the handicapped. Some services and programs for the handicapped Cc oopera tio n- 
are available through federal, state or local public and private organizations. ee 
The Federal Register (Sec. 102.40—Cooperative Arrangement, p. 7342) specifically requires that 
. the State provide cooperative arrangements with the public employment service system; with State 
agencies responsible for the education of the handicapped; with other agencies, organizations and 
institutions; and with other states. 
: The most economic and efficient means of overcoming handicapping conditions is hrough the 
cooperative efforts of all agencies involved. When opportunities for cooperation with other agencitts _ 
“are pursued and utilized, technical and financial resources enable handicapped students to succeed.in * 
- regular vocational programs. _ ne 
The agencies and organizations that were » reported by the respondents as cooperating im cue 
vocational education programs for the handicapped were; 


National/Federal 


National Alliance of Businessmen 

Federal Government Employment Office 
Community Action Program 
Comprehensive Employment Training Act 
Vocational Education Act (Parts A,B,F,C,H) 
Veterans Affairs 

Social Security Administration 

‘Bureau of Indian Affairs: -------- 

Vocational Rehabilitation (Act) 

Military Installations . 
Civil Service 


State 


Department of Welfare 

Department of Health 

Agency for the Blind 

Agency for the Deaf 

Department of Education == .. 
‘ State Personnel Board 


eo: _ . 
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“ecvemots Committee for the ‘Employment of the 
Handicapped 

State Education Surplus Properties” 

Esnployment Development Depariment _ 

Department of Vocational Rehabilitation. , oe wk, fe ES 


Local : 


Youth Employment Service 


_Chamber of Commerce 7 , Pee 
Community Colleges (Enabler Programs) | . 
inprerenacet otro nH amie amenities He vere Gounty- -Mental Health: Programs: Sa eee learn erm oe nec teeta eae 


County Probation Department 


- Comprehensive Planning Agencies . ; 
Parent-Teacher Associations (and Parent Groups) ». a sae 
Industry Education Council. ; . , 


ee " CASHIERING SKILLS are cause by means of audio-visual monitoring. 


Private Nonprofit 


Crippled Children's Society 

Easter Seals Society 

Goodwill Industries 

National Association {or Retarded Citizens 
California Association for the Retarded 

Regional Centers for the Developmentally Disabled 
Boys and Girls Aid Society 

Hope for the Retarded 

Sheltered Workshops 

Townhouse Foundation 


Business and Industrial 

Hewlitt Packard 

Sears - ee 

Pacific Telephone and Telegraph ‘ 

MacDonalds ° ; ; ae ; 0 ee 

Emporium ~~, ot 
25. 
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| Foxes Deparinent Stores ae 
-the'l 


~ Kaweak: Depetizeptal me 

» Ceasares Auto (Bady and Paint Shop) - i 
Kramer Carton Company = 
Slate Cafeteria - 

"Payless See 

Vision Comins Institute’ ¥ 

©. Society for the Prevention of Cruelty to Animals 
> Trade and Labor Unions. : 


~ Lucky Markets 
st Grossmont Community Hosyital 
eo ae Bell | 


Special hutegieone Groups 

Young Men"s Christian Assoviation 

Young Women's Christian Association 

Volunteers in Public Schools 

_ Calilemia Association lor Neurologicatl Handlicappecl Children 
Boys’ Chub of America - 

Big Byother ~ 

Big. Sister 

Santa Clara Nurses Association 


"Citizen Organizations. 


Elks‘ 

Lions 

Kiwanis 

Civilan - 
Optimists 

Rotary Unterrational “ee a 
“American Association oF Uriversty Viomen 


“48, Maigt Progra Stsengths and. Uiaaqus ‘Chuiedariticn ol: he Manner 


cr Pica: Tre following section represents the participating district fesponses concerning the 
~ Combination of specific characteristics, Of factors, contributing to sticcess in Vocational Education. 


“7 The turnivig point, of acceleration, of Progra é istusually brought aboutbyspecalevenis, actions, or 


Ze factors Which Could be labeled Unique chayacteristics, 
18.1. Flexsbitity of ‘the weachers’ lime in arrangirag for jobs*arid folicw=upsy building-the sell 
conlidence of gladents; improvement in the identification of student needs; improving student sills 


3 without failure: factory agsisting students to become.sedl: ‘sustaining adults, 


ae ‘preavirn for, the multi. — brings nets of expertise; hirmenfoiia cooperation : . 


- bavaegses cuined nite facilities, Avciuuimtcn issuprorive, sikoine tancheralodanebp 


oe their, Own program, and encouyaging Mainstreaming. . 


Courmseling Depasttment | is Intervesled, arnd provides nal autlenece. ; 


specialigt jn Vetational Eelucation of the handicapped, and specialist lor work-experience For the 


handicapped, = 
oP. The Direcror of Vocational Felucation init tend with the sachin: tormlke theprogram tun 
_ suiccess(uly, Included: are facilities, vans and resource rooms, Ninety per cent of the disadvaniaged 
Students get auyummer, ennplowment at the Alr Force Base. 


- Purding fron Vorcatlona! Educalion and: the Comprelensive F Plan for Special Education have 


fered Ws to ue lor program needs, ERA Pat B Ly for$80,000 Lasoo “L, Resource 
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Strengths ©.’ 


wie unidting TAs beets adequate. The: schadlboard.is deeply. involved. and intake: in. 
Mainstreaming the handicapped into Vocational Education, whenever possible, «...... = 
18.9 Progyar stability bs due to histozical growth and appropriate stalf specialists, inchcling 2? 


—Work-Study = 
Program -. 


ve Major Progra 
oe Sirenpihg, ms 


Program 


work, followed by work experience and placement in jobs for pay. 

The staff have vocational interests, and want to learn n more; good i in. service, 

Facilities include complete woodshop for Special Educa 
and farm programs, The Regional Occupation Program, Vocational Education, Special Education 
and special programs work closely together. 

Finances are planned and budgeted cooperatively by the coordinators of Vocational Education 
and Special Education. _ 

18.5 Special Education personnel are working in harmony with vocational educators and other 
resource personnel in the interest of individual students. The staff is the strength of the program. 

Excellent support comes from the State Department of Education: Gordon Hayes— Deaf; Fred 
Sinclair—Blind and Partially Sighted; Ted Hawthorne—Vocational Education for the Handicapped; 


‘Fred Hanson—Educable Mentally Retarded; Winnie Backman—Multi-Handicapped; and Jim 


Crandall and Don Fowles from the Vocational Education Support Unit. 

The district administration supports the program philosophically, in practice, and financially. 
Due to the proximity to Sacramento and Travis Air Base, we enjoy excellent cooperation and 
services, 

18.6 We have had a $1 million project as one of six areas in California involved in implementing 
the Master-Plan for Special Education. We have many applicants for few positions, therefore, we can 
select the top three to five per cent. 

: Facilities are excellent and students with exceptional needs get special assistance through 
Designated Instructional Services, 

18.7 All Special Education programs are on regular campuses, and Mainstreaming is an integral 

__component of the program; normal high school students work in Special Education classrooms; 


“administration of Vocational Education for the handicapped is under Special Education. The staff 


have uniquely appropriate qualifications, and are willing to try different approaches, The Special Edu- 


7 cation Vocational Counselor realistically plans with students, and is not hampered by a teaching load. 


~ Effective public and professional relations exist with local school administrators. Eighty to ninety 


I Special Education personnel work together asa unit. The Worktraining Center constitutes a resource 
for many program ‘elements, We individualize programs for students, regardless of dade 
according to their abilities.” 


218.8 The n major-strengths of this program. are the abiity to serve populations that we have never 


_ served before; keeping students in school who previously were unacceptable, and assisting them to 


complete their education; and follow-up with adult education for the handicapped. Placement service 
for the handicapped provides closure. 

_ Behavior and social skills are emphasized because ia are more important than the technical 
skills. Leadership is always available, and staff is committed and dedicated. They are able toarticulate 
Special Education and occupational needs to establish effective working relationships. They have 
business and industrial arts backgrounds; they know what the world of work is all about. 

Selection and placement of staff is extremely important—“right person for the right job.” 


Everybody has a duty statement outlining the roles and responsibilities of the position. Each person 


has the ability and flexibility to follow. through the closure. 
18,9 Cooperation and progrem articulation at the district level between Special Education and 
Vocational Education has been a key factor in the success of district Mainstreaming. We have been 


: mainstreaming for years; receptivity and commitment at the building levels; and closure on mutual 


services for students. = 

Stimulation monies (e.g., Part B Vocational Education and EHA Title VIB) have enabled us to 
free people to develop appropriate materials and techniques. 

Both the school board and central administration have been supportive. Key individuals in 
Vocational Education and Special Education are motivated; department chairpersons are full-time; 
personnel want to do things for students; and Regional Occupation Program chief administrator 
(former district Coordinator of Vocational Education) helps mesh the programs. 


‘roles and responsibilities defined: (e.g., Coordinator of Special Education Work- study) ain din strict: 


level recognition; and outstanding cooperation between Vocational and Special Education. The 
business community displays interest“and concern; and excellent cooperation with regular work 
experience coordinators who work together and compliment each other. District: level administrative 
support and school level administrative muppor is excellent, 


the program are continuboely monitored. 
19. The Community's Response to Mainstreaming: 


49. 1 We have a job to do on informing the community on what the problems are. We are just 


: beginning to break the barrier concerning the attitude of the‘ ‘two islands” (school and community). 


ye 7 
ERIC 


Ace 


State Support 


Master Plan 
District 


Special 
Education 
Programs _ 


Program 
Strengths 


Staff/Selection 
Placement. 
Program 
Cooperation/ 
Articulation 


Individualized 
Assessment 


Community 
Respouise 


19.2 The community Is neutral,we just do our work in Mainstreaming (which is increasingly Community 
_ becoming a part of life), We must not lose sight of the fact that exceptional students need their core Response — 
programs, however, we need to mount a comprehensive public relations sensitivity and awareness : 
program. 

19.3 The parents are receptive but the community, as a whole, doesn't know anything about it, 
and could care less. 

The California Association for Neurologically Handicapped is “super supportive’ of the 
California Master Plan for Special Education and the Mainstreaming concepts. "I have experienced 
six years of excellent community support in training the handicapped,” 

19.4 No problem exists; the Regional Occupational Program helps. The teachers demonstrate 
ornpetty toward the handicapped student. The community responds favorably from what little they 
know. 

19.5 Nothing negative—they are primarily unaware of program elements. Personnel at Travis Air 
Force Base would rather work with the handicapped than the “normals,” to make them self- 
productive and get them off welfare and social service. 

19.6 This district has had a history of integrating Special Education students into regular Student 
education. Teachers in Vocational Education are now getting together with Special Education Integration 
teachers and the Designated Instructional Services, and are rapidly becoming an effective liaison link - 
with the community. 

_ We could, however, use a formalized public relations/information program. 

” 19.7 The community's attitude is one of acceptance. Many foster homes in the area are accepting 
retarded adult graduates. The emotionally disturbed are a bigger problem. 

19.8 Those elements of the community who are aware of the program are exceedingly 

__ appreciative. Parents of individuals who have been helped are amare our strongest advocates. 
Agencies are interested and want to be involved. 
The. time is right (eg. legislation, judicial interpretation) ick mandating and Mainstreaming. 
ve Greater public awareness is needed. 
19.9. The community at large doesn't fully realize that Mainstreaming | is occuring—it just 


a happens. : ee 
oe 19.10 Many in the. Community do not understand the Mainstreaming concept, or have acceptedit ~~ Concept 
CO as operational procedure in the district. We have been Mainstreaming for years, as it has always been Clarity 


our policy, Those (components) which are invalved are interested and supportive, 


20. The Major Barriers that Impede Vocational Development of the Handicapped: Major Barriers 


20.1 Administrative 

20,11 Too much emphasis is placed on the college preparatory programs. Public education must 
be available for all students; professional educators must have a philosophy that education is for social 
skills and economic efficiency. 

20.12 The greatest barrier is time to develop, implement and evaluate program; to help students 
and graduates find employment; more time for administration of programs; and definitions of roles 
and functions. 

20.13 Administrative support is occasional and sporadic by some of the principals (e.g., 
unrealistic caution that “handicapped might get hurt”). Administration feels that Mainstreaming takes 
too much time. 

20.14 No problems--administration i is supportive and offers encouragement. 

20.15 The administration has been slow to recognize handicapped students’ needs to develop 
salable skills; and need to provide more time for administration of Mainstreaming of the handicapped, 

20.16 The administration, although lacking in complete program understanding and needs, is 
basically supportive. 


20.17 The administration lacks knowledge concerning the handicapped; ambivalent attitude Administrative 
prevails among school board members. Local site administrators do not have administrative control, Uncertainty 
- of program responsibilities, for their campuses. 
20,18 The major administrative barrier has been the lack of acceptance by our administrators. Administrative 
: Internally, the emphasis had been placed on academics—the handicapped have been viewedasless’ Barriers 


than capable; limited perception of what.the handicapped can do. 
"90/19 Little or no coordination exists at the State level between Special Education and Vocational 
'. Education. 

20.20 No administrative barriers exist in this district. 

20.2. Financial. 

90.21 More. money ‘is’ » needed ioc adaptive/ flexible transportation: more funds for special 
equipment; more staff for Mainstreaming, program articulation and individualization of meteucters: 

: Mainstreaming does not cost less, it is more expensive. . 

“20 22 Need more seed money. When funds are committed to special needs; choices are limited 

“(es Be if you employ an aide, you cannot afford i in- services, s, transportation). 


ERIC : 


20.23 Pinanede are slossus a problem; there are no meee are funds for vocational programs for Funding 
students with handicaps. “We must have a career program for the handicapped that is mandated,” If 
you don’t have adequate funding from Vocational Education, there will be no program. This entire 
program has been ona ) shaky financial base, 
equipment are e needed, ‘including audio: visual; and field trip support. 
20.25 The state eliminated the 10 per cent of monies set aside in Vocational Education for the 
handicapped; the State does not earmark Special Education funds for vocational programs for the 
handicapped. Facilities constitute our major problem, physical plants are limited in availability and 


suitability, 
20,26 Because this distric! is funded through the California Master Plan for Special Education for District 
$1 million, we do not have existing financial problems. Funding 


20.27 The funding formulas are inadequate, and have failed to change with the times; lack of 
flexibility in use of excess cost funds; transportation funds, other than portal to portal, are inadequate; 
counterproductive to the Master Plan; categorical funding creates problems (including bookkeeping). ; . 
20.28 Financing is both too little and too late. We had to start the current year with reserve Fi unding 
money. Transportation funds for the handicapped is inadequate, The cap on adult education is Needs 
unrealistic, and limits program development. 
Due to the inflation spiral and community response to school budgets, local financing is 
becoming increasingly difficult. . - 
.. 20.29 Not enough money; the state reduced the funds set aside for the handicapped from 10 per Funding 
centito 5 per cent, and put the difference into funding special projects, thus “rewarding the ‘have’ Competition 
Basins and penalizing the ‘have nots’. ” No guarantee that funds for the Handicapped will continue; 
ae" Uncertain until July of the “next year’ "as to what monies will be available Persone must be notified 
~ ein May.); we are always expending money “after the fact.” .. 
20.30. The: competition for'the set aside VEA funds through proposals is unfair to the small 
districts. ‘They do-not have the local resources, nor the ability, to compete with the larger, more 
3 sophisticated districts in securing grants. Such grants are undesirable because they tend to provide _ 
: “start: -up funds (and not continued support) for someting the district should be commited to in the 
> first place. * ne 2 ae 
20.3 Suess ec ae : , Curriculum/ foe 
20.31 Special Education teachers need more appropriate pre-service training (e, g., viorke: study, Staffing 
_ task analysis skills, pre-vocational curriculum, etc.); more appropriate staff in-service. Declining 
enrollment, with existing staff, precludes the employment of newly trained staff. 
20.32 The current ratio of 1:400 for counseling does not allow appropriate counseling for the 
handicapped; counselors are inadequate disciplinarians. In-service for .staff on work-study 
procedures on-the-job training, and appropriate curriculum development skills is needed. Teachers 
expect too much of the handicapped and need help in individualizing instruction. 
20.33 Most secondary teachers do not have the skills to teach the world of work, nor do theysee - 
the need for occupational preparation for the handicapped. 
20.34 Need more staff and assigned time to design and develop materials for special areas (e.g., Staff Needs 
blind, deaf). 
20.35 Need more staff. and assigned time for on-the-job training, adequate supervision, job 
placement and ‘follow-up. Getting students into Vocational Education classes and overcoming 
scheduling problems for those who are Mainstreamed are primary considerations. 
20.36. Need additional staff. for career education, Direct Instructional Services, analyzing 
community services and industry bead and pamorengiaale of (subsequent) training program(s). 


with the handicapped. 

. 20,38 Limited numbers of staff, ahs: cannot meet requests for assistance; the caeatiy and 
mentally’ limited require preciseness in program provisions. 

29,39 Vocational Education teachers are not prepared to work with the handicapped; Special 
Education teachers are not prepared to deal with Vocational/Career Education. 

20.40 We need to learn how to maximize the finances we already have. 


20.4 Community: , , Community 
20.41 Community is unaware of the need. an Vocational Education and occupational Avsrences 

opportunities for the handicapped. , i 
20.42 To help the community understand the handicapped. 

20.43 Resistance for the Regional Occupational Program in accepting some types of handicaps; 
“, community organizations are reluctant to employ the handicapped. 

_ 20.44, Community awareness of the needs of the handicapped. ~ 
20.45 This is not a highly industrialized community, therefore, it is harder to place handicappeid 

atildents? they are competing with community — aces ca Air Base v wives dc the army. of 


sae unemployed for nue 
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VALUABLE SKILLS, such as learning how to operate this offset duplicator, 
prepare students for the world of work. 


20.46 This community is in a depressed economy; the lumbering industry has suffered, and 
tourism has been affected by gasoline shortages and price increases. 

20.47 Too many elementary districts (diverse in size, philosophy and administration), ranging 
from one room to large city systems, to provide smooth articulation into the Union High School 
programs. 


"blind can be disoriented due to the lack of “curb stimulus.” 


20.50 No barriers exist in this community. 

20.5 Other Concerns: 

20.51 More formal status and attention needs to be given to Vocational Education, professional 
and public awareness, 

20.52 Poor communication among ourselves (e.g., teacher-to-teacher, teacher-to-administrator, 
Special Education-to-Vocational Education.) 
~~ 20.53 Employment of the handicapped is difficult'in this period of unemployment? “"~--~ ">>> ~ 


Other Concerns 


officials (lip service rather than actions). 

20.55 Lack of personnel trained in Special Education and Vocatior.al Education (as a “double 
major”) to provide program articulation. , 

20.56 Lack of contact with State offices (e.g., Special Education and Vocational Education), 
probaby due to distance and inadequate staffing. ; 

20.57 Poor and ineffective legislation to meet the mandation of education for all children, 
regardless of handicaps. Saving the taxpayers money through inadequate educational resources is 
false economy. ; 

20.58 Public transportation is inadequate for the physically handicapped. Progression in specific 
jobs precludes the handicapped from entering (bypassing intermediate steps) higher level jobs (e.g, 
the police officer must first walk the beat before becoming a dispatcher). 

-20.59 Self-automony of individual campuses precludes the commission of district-wide 
commitment to mainstreaming Vocational Education for the handicapped. 
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Program 
Reconnmencatioms 


1. Recommendations for Eliminating the Barriers in Vocational Opportunities for the 
Handicapped: The following recommenvlations were made by the Mainstreaming Study 


organize an Advisory Committee to serve all categories of the handicapped. 

1.3 Establish a continuing education and information program for the community— 
businessmen, teachers and others; sharpen salesmanship skills for promoting the program. 

1.4 Strengthen financial support, primarily from the State; add more Vocational-Special 
Education specialists to provide more realistic ratios for this special population (e.g., 1:6 ratio); 
promote positivism in the program. 

1.5 Assigned time would be scheduled for the Vocational Education Work Supervisor to assist 

- Special Education students solely (e.g., teach three periods, coordinate two periods), 
1,6 More tutorial services; employ aides who have specific (area) vocational background. In- 


- service programs to improve the skills and attitudes of the Vocational and Special Education 
~ teachers, enabling them to program for, and work with, the handicapped. 


1.7..Jmprove and increase’ the in-service education for Vocational Education teachers by 


_’ emphasizing how to program for the handicapped; provide adequate funds with the flexibility to use 


them where needed. The County Education Department should unify Special Education services as 
the Responsible Local Agency (i.e., California Master Plan for Special Education) by pulling all units 
together. The Regional Occupation Program model should be used for Special Education. 

1.8 Develop an acceptance attitude by society to give the handicapped an opportunity; show, 
rather than talk about, what the program is about, and what the handicapped can do (less lip service 
and more action). Provide more money to initiate and support the programs. (The Vocational 
Education Act funding program was difficult to administer.) 

Define the terms: Career Development, Occupational Development, and Vocational 
Development. Where does Mainstreaming fit in? The Vocational Education Act seems to emphasize 
job-related programs rather than career development; there are too many restrictions and too much 
red tape. 

Provide adequate lead time to prepare for securing funds for proposals and regular (continuing) 
programs. The State Department of Education needs direct input from the field before decisions 
(financial/programming/reporting) are made. We cannot hire personnel in January’ (as money 
became available last year). The school calendar must be considered a year in advance. Get the 
money to the districts; people who control the money need to be aware of the districts’ money 
problems and their program needs. Management by objectives and accountability is a two-way street. 

1.9 Funding should be improved so that it is based on long-range (e.g., five years) to provide 

nriate planning, implementation, evaluation and accountability. 
7 ning effort should be organized at the Stafe level; between Vocational and Special 
Education. Pre-service teacher education in Vocational Education should include information on the 
handicapped, and pre-service instruction in Special Education should include information .on 
Vocational Education. i : : ee . 

The State should develop programs concerned with the handicapped in Vocational Education 
(e.g., industrial arts, agriculture, and identifying exemplary programs for dissemination, as per the 
home economics model). 

Pre-service of administrators in Special Education should require Special Education compe- 
tencies. Credentialing of these administrators should be based on “x” years of Special Education 
teaching (refer to recommendations of the California Association Administrators of Special 
Education, and the California Master Plan for Special Education.) 

Public relations should emphasize Mainstreaming and inter-agency articulation. In-service 
education for administrators and teachers is needed (emphasizing contracting and follow-up) one 
year prior to project/program implementation. Middle management must have budgetary as well as 
program responsibilities. : 

34. 


Specific 


Recommendations 


In-Service — 
Education 


Funding _ 
Recommendation 


5 


1,10 The VEA allocated funds for the handicapped should go directly to the districts, with no Allocation 
strings attached (other than the guidelines), and should not be used in competitive proposal Priorities 
situations. Mainstreaming should be done on an individualized basis (through individual diagnosis and 


handicapped, may not be mainstreamed at all. 


Summaries and Reviewers Comments: The Project Director, while conducting the on-site Summaries/ 
interviews, found district personnel to be courteous, enthusiastic and informative. Undoubtedly the Reviewer 
effectiveness of the Mainstreaming activities in each of the districts reporting was due to the quality of Comments 


personnel operating the programs—their enthusiasm, interest and dedication. 
The following comments are indicative of their commitment to Mainstreaming the Handicapped 
in Vocational Education: 


1, “Preparing for this review of our programs has been a valuable experience. It has caused us to Reviewer 
update, re-examine, gather and collect data,” Comments 
2, “I have learned some things | didn't know before. For example, how money ean be utilized for 
Perse Committee work, research, etc.” 
3. “Your Guidelines have caused us to re-examine our structure, for example, the Advisory 
Committee for the handicapped, interfacing of Special Education with Vocational Education, etc.” | 
4, “All district programs should have periodic reviews like this to assess progress, develop new 
“ve and articulate Special Education and Vocational Education needs.” 
5. “This is the first time we have gotten together (Special Education and Vocational Education 
“ at the district level. | hope we will continue to communicate.” 
6. As we have reviewed our programs, several needs have surfaced: In-service for teachers and 
staff, public relations through information, articulation with community colleges, and the need for an 
advisory committee for the handicapped.” 
7. “We are pleased that we were selected to be a part of this interpretive study. If our 
Bed erate will make a difference in adequate, timely funding, and a need for an effective 
reporting system, our efforts will have been worthwhile.” 
_8. This review has caused us to realize that, although we have much to do, the progress we have 
made in Mainstreaming the handicapped in Vocatidnal Education has been substantial.” 


Observations by the Project Director: Project 
-- 3 Director’s 
1, A direct relationship appears to exist between enthusiastic/knowledgeable leadership and Observations 
effective Mainstrearning practices. 
2, Vocational Education has made good to excellent use of community agencies and resources to 
the advantage of Mainstreaming opportunities. 
3, Increased involvement of community colleges (e.g., American River, De Anza, College of the 
Sequoias) has significantly increased opportunities for the handicapped. 
4. Flexibility in the utilization of teacher time (e.g., arranging on-the-job training, on-site 
supervision and follow-up) has contributed to the success of student development. 
§. Cooperation and communication among regular, Special Education and Vocational Education 
personnel has increased vocational opportunities for handicapped students. 
6. Overall staff quality appears to be good to excellent; the best programs are the result of 
experience and expertise in vocationally related fields. 
7. A direct relationship exists between appropriate facilities and the adequacy of the vocational 
preparation. 
8. Supportive administration encourages teachers to mainstream the handicapped. peace, tana oe 
_ .., ».9..Having an administrator responsible fdr the Work experience. 2 program = the handicapped i Migs he Meee 
extremely important. ; 
10, Counseling, when the services are appropriate and adequate, a ondis effective assistance. 
11. Program identity and stability is due to historical development, administrative commitment 
and “good” staff. 
12. Special plates, es vans and rooms, have been important for diagnostic and 


“18. ‘Susceashil ‘programs: require cooperation between the adiidiatration of Vocational 
Education, and the specialist in Vocational Education of the handicapped. 

14. Part-time employment and full-time summer employment, supervised by district personnel, is 
highly desirable prior to graduation. ue = 

15. The California Association for Neurologically Handicapped Childrenis most supportive of 
the California Master Plan for Special Education. 

-16, Utilization of vocational and Comprehensive Plan for Special Education funds has enabled a 
few districts to provide adequate personnel and services for Mainstreaming. 

“17, Utilization of Special Project Funds has helped demonstrate program effectiveness. 
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18. Where parents have been involved, they have been receptive, interested and cooperative. 

19. Selective businesses and industries have been quite Sap POTN; excellent support and 
cooperation has been provided by Air Force installations. 

20, Work-Study programs have developed skills in a fonaiticinel, experimental approach (e.g., 
early orientation to the world of work, work experience in junior high school, and work experience off- 
campus for pay at the high school level) have excellent records of success when supplemented with 
career counseling and matching abilities to occupations. 

21. Regional Occupational Programs can be extremely supportive of Mainstreaming. 

22, Teachers who demonstrate empathy, as opposed to sympathy, have more success in 
Mainstreaming efforts. 

23. State Department of Education consultants have been excellent resources for 
Mainstreaming, 

24. District Mainstreaming programs need to develop and/or improve articulation between 
Special Education and Vocational Education through formal and informal reporting systems. 

25. Surveys concerning employment opportunities, training needs and employment followup 
need to be implemented and/or upgraded. 

26, Special assignments and personnel are needed to conduct Mainstreaming activities: 

26.1 Work-study coordinators for the handicapped, 

26,2 Reassigned time for Special Education teachers to develop work-study programs. 

26.3 District-level directors familiar with both Special Education and Vocational Education to 
speak for needs at Adminstrative Council level. 

27, In-service education is needed to: 

27,1 Develop ernpathy and understanding for vocational preparation of the handicapped. 

27.2 Provide knowledge of the education codes and Vocational and Special Education program 
(e.g., California Master Plan for Special Education). 

27.3 Demonstrate components from model Mainstreaming programs. 

27.4 Establish research and development icomponents to assure program development, 
direction and evaluation. 

27.5 Insure optimum utilization of human resources (e.g, business, industry and agencies). 

_. 28. Each district should have a separate Advisory Committee for the handicapped (including 
handicapped students), which articulates with the District Vocational Advisory Committee to provide 
continuous planning, implementation and evaluations. 

19. Special Education personnel should have vocational exploration opportunities (e.g., 
community work experience) to understand community jobs first hand. 

30. Drop-out prevention programs should be instigated at every high school in programs for the 
handicapped. Each potential drop-out should be identified, and an individualized program should be 
developed to prepare the student for the world of work, 

31. Diagnostic evaluation centers should be established in each community to determine student 
capabilities and interests; design and implement remediation procedures; and inform the student of 
his/her potential. 

32. Community public relations programs should be continued to inform the public on what i is 
being ‘done; to recognize the educators, supportive services, and significant others for their 
contributions; and to break the barriers between the school and the community. 

33, Increased recognition should be given to Occupational/Vocational Education through 
surveys and reports concerning the need for skilled craftsmen, their wages and fringe benefits, and the 
types of training heeded. Professional staff and the public should be involved in these studies. 

34, Public education for all students needs to be emphasized by removing program caps and © 
enrollment limitations, 

35. Financial support should be i increa 


iagnostié and’ tain facilities, anid a specialized staff for administration and Main: 


“36. Pieseke: conchae eraparation for Special "Education one should include 
diagnostic/prescriptive pre-vocational skills and provisions for Mainstreaming into’ Vocational 
Education. 

37. Community awareness and public acceptance should be emphasized. 

38. Faculty and staff understanding and acceptance of the handicapped should be encouraged. 

39, Tolerance and acceptance by business and industry-needs to be developed. 

40. Increased attention should be given to continued in-depth program development. 

41. Program development and implementation should include: 


*-41,1 Time for development 


41.2 Management by objectives. 
41.3 Accountability. - 


41.4 Action research. 
41.5 Employment search and serve. 

a2, Increased seed money to explore new v ideas, and to fund innovative EE. 
handicapped i using cinerea. ratios. 

44, Vocational teachers should be sensitized to the needs of the handicapped, and develop 
realistic alternative methods to meet competencies and program standards. 

45. Inter-district communication, concerning program needs, development of services and 
evaluation, should be purposely planned, implemented and monitored. 

46, School administrators need to become knowledgeable and enthusiastic advocates of 
Mainstreaming the handicapped in Vocational Education. 

47, Career programs for the handicapped must be mandated and monitored. Every handicapped 
individual must have an educational plan that is periodically monitored tc assure that the established 
goals are being reached. i ‘ 

48. Increased articulation between each level of the education program should be emphasized by 
establishing district-level advisory committees comprised of educators responsible at the elementary, 
secondary and community college levels to maximize vocational opportunities for the handicapped. 
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1. Advisory/Coordinating Committees: 
To assist in formulating programs, provide liaison between schools and to support legislation 
allowable costs, including: 


1.1 Formation and servicing of the Advisory Committee for the Handicapped. 
1.2 Formation of and participation in State and local coordinating committees, including clerical 
help, travel expenses and salaries of faculty members who attend meetings. 


2. Survey/Evaluations: Surveys/ 
. Evaluations 


Co nducted by staff members, or under contract, including: 


2.1 Identification of handicapped popuntion and the geographied areas in which they are 
concentrated. - 

2.2 Assess ment of employment epeortunitien for handicapped youth and adults. 

2 3 Assessment of effectiveness of methods, materials, equipment and techniques used in 


2.4 Identifi cation oft agencies, organizations, or individuals concerned with the handicapped and 
the extent to which they provide vocational education. 


3. Recruitmeni/Promotional Activities: 


Designed to reach handicapped persons and potential employers, and to develop commu 
participation and support, including: 


rs 3.1 ‘Advertising, through: newspapers, television and radio : announcements, posters, fvers, = 
a brochures and other visual media, 

“2 3.2. Speaking engagements with community groups, including local chapters of social welfare 
Fe orspizations. 


4. Job Market Analysis: 


Peace to locate jobs the handicapped can ee) and see job tasks and ‘odibite skills ir in 
terms of individual interests and abilities. : 

5. Identification of ‘iis Head cape . Identification 

Needed to identify and classify specific problems of individual Aisists including: of Handicapped 

5.1 Counseling services for students and/or their families (pay for time over regular duties can be 
provided). 

5.2 Preparation of diagnostic and evaluation tools. 

5.3 Education testing to determine academic level, interests and abilities. 

5.4 Vocational or work evaluation. 


6. Mali ici Team Review: 


ret ff Make See eT ot 
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=i dtividual needs” 


7. Methods for determining why an individual student has reached his/her goal: 
~.* Design utilizing instruments to identify the salient features of the program which directly relate to 
vocational success. : 
8. ‘Brovisions for Vocational Education and Special Education Personnelt to Discuss and 
Program for’ Students:, : ; . 


sau, _ Reguired to provide: information concerning student, progress. aa articulation ofcurriculum - Ries 
services, Snes es 


8, 1 Formal case staffing, : oo be & 
8.2 Program. | anning, revisions, 2 and/or modifications. fake 


9. Staff Development: Staff Development 
Required to prepare teachers to work with handicapped students, including: 
9,1 Teacher training prograrns, both pre-service and in-service training. 
9,2 Travel costs and salaries of faculty members who attend semina: 3, conferences, workshops 

and special institutes. 


10. Modification of Schedules: Schedule | 
a Modification 
Needed to provide additional line for faculty to assist students as handicapped. Additional faculty 


time and related expenses may be required when any of the following situations occur: 


10.1 Extension of school day, week, or year. 

10.2 Addition of another semester, 

10.3 Instruction on an individual basis. 

10.4 Flexible scheduling of students to permit entry into and exit from programs as appropriate 
with progress. 


11, Modification of Curriculum: Curteulunm 


Required to enable individual students to continue in regular vocational education programsby - Madification 
assisting them to compensate for their handicaps. 


11.1 Allocation of additional time to develop skills. 

11.2 Specially designed workbooks or textbooks. 

11.3 Analysis of tasks within occupations to identify. needed modifications in instruction, 
equipment, or methods. 


12, Development of Curriculum: Curriculum 
_ Required to provide ‘students witha specially designed j program to meet their needs, including: vos D evelopment a a 
va ie. i Research, experimental and demonstration projects, ; i 
~ > * 42,2"Contracts with consultants, specialists, or teachers. ; 

912.3 Salaries of teaching staff and curriculum specialists, 
‘ -19.4 Individualized learning packages. 
.... 12,5 Orientation programs to observe various occupations, on eet ee tev sehen 
12.6 Special supplies and instructional materials, a 


13. Modifications of Equipment for the Handicapped: Equipment 
; Modification 
13.1 For the Communicatively Handicapped: 


13.1.1 Printed rather than verbal instructions. 
13.1.2 Signals keyed to sight rather than hearing. 
13.1.3 Sound amplification devices. 

13.2 For the Physically Handicapped: 


13.2.1 Instruction in Braille, 
13.2.2 Large print materials. 
_B! 2 5 Sighsls keyed to bearing (e. a; buzzers, Bells, etc. ). 


13. 2 5 Adapiations of regular equipment (e. 4. hand controls added to machine usually operated 
by foot controls). 
13.2.6 Special desks and worktables for students in wheelchairs. 
13.2.7 Ramps for students who cannot use stairs. 
13.2.8 Shelves and electrical outlets provided. 
13.2.9 Additional facilities for restrooms, 
13.2.10 Handrails. in-washroom and in corridors. 
13.3 For the Learning Handicapped: 
13.3.1 Simplified equipment. 
es ky 3, 2 Simplified instruction guides ‘and manuals, 


13.4 For the Severely Handicapped: 
(See other handicapped ches ications for examples of modifications) 
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14. Supplemental Educational Services: 
Designed to assist students in regular or special vocational programs, including: 


14.1 Psychological services to test, diagnose and evaluate emotional and mental problems. 

14,2 Guidance and counseling services, including referral and follow-up. 

14.3 Job placement services, including job-finding and employment follow-up. 

14.4 Tutorial services. 

14.5 Transportation services, in addition to those provided regular students, 

14,6 Family counseling services related to vocational programming for the student. 

14.7 Special services such as readers:for the visually handicapped, interpreters for the 
communicatively handicapped and quide services to-assist the physically handicapped. 


15. Facilities: 
Required for reaching and teaching handicapped students, including: 
15.1 Purchase/rental and operation of mobile units to serve as classrooms, diagnostic centers, or 


counseling and guidance units. 
15,2 Rental of nonpublic space to serve as classrooms in locations more accessible to students. 


15.3 Contracts with private nonprofit schools which can provide programs and services which 


are not available in the public schools. 


(Federal Register, Sec, 102,66, p. 7347, and Sec. 102.79, p. 7348), esas 


i 
| 
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SPECIALLY EQUIPPED CAR enables this active student to participate in 
driver education. 


16. Cooperation with the Business Community: 

Required to enlist support to attain the goals of vocational education for the handicapped, job 
opportunities, teacher préparation and upgrading of skills. The following costs are allowable: 

16.1 Additional staff to coordinate, supervise and guide work-experience or work-study 


programs. 
16,2 Arrangements for summer jobs in private business firms for teachers to update their 


knowledge and skills. _ 
1 


17. Cooperation with other Agencies and Organizations: 


Some services and programs for the handicapped may be available through other Federal, State, 
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Facilities 


Business Community 
Cooperation 


Agency/ 
Organizational 
Cooperation 


or lecal public and private organizations, The Federal Registek (Sec, 102.40--Cooperative 
Arrangement, p. 7342) specifically requires that the State provide cooperative arrangements with the 
public employment service system; with State agencies responsible for the education of the 
handicapped; with other agencies, organizations and institutions; and with other States. 

Because of the limitations of funds, resources and qualified staff, the most economic and efficient 
means of overcoming handicapping conditions is through the cooperative efforts of all agencies 
involved. 

The restrictions placed by Federal legislation on the use of vocational education funds are 
frequently less constraining if opportunities for cooperation with other agencies are energetically 
pursued and utilized. 

Other agencies and organizations may be able to provide technical and financial resources to 
enable the handicapped student to succeed in a regular vocational program. 

The following list provides examples of the types of organizations and agencies that vocational 
education administration may contract to increase coordination of programs and service for the 
handicapped: 


a 17,1 Federal Agencies (State and Local Offices): 


Vocational Rehabilitation Agency 
Bureau of Indian Affairs 
Immigration and Naturalization Services 
Social Security Administration 
, Veterans Administration 
Employment Services 
Manpower Development and Training Administration 
Model Cities 
'-  JOBS—National Alliance of Businessmen 
_ dob Corps: 
Naakbarhosd Youth Corps 
Community Action Program 


1. 2 State Agencies ( Local Agencies): 


Governor’ 's Committee for Eonaloumient of the Handicapped 
__ Department of Welfare _ 

Public Health Agency 

State Agency for the Blind, 

State Agency for the Deaf 

Family Service Agency 


17.3 Local Community (Public and Private): 


‘ E.S.E.A, Title VI-B Programs 
E.S.E.A, Title Ill Programs 
Adult Basic Education Programs 

Parent-Teacher Association 
Private Nonprofit Schools 
Library Services Programs 
Migrant Programs . 

Bilingual Programs 
Dropout Prevention Programs 
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17,4 Private Nonprofit Organizations: 


Mental Health Associations 

Mental Retardation Association 

Association for the Blind 

Association for the Deaf 

Crippled Children's Society — 

Veterans’ Groups 

Goodwill Industries 

Regional Centers for the Developmentally Disabled. 


BAINPIVYEls |. fer ah Pe ee 


The comb tion ‘of spec al characteristics or facets which have made this a successful program , 
for reachin te han ; 


«The turning point or ac ralacaats stall brought aboutby specalevenactons, 
fi ct rs which could b labled piape characteristics. ee 
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STRUCTURED INTERVIEW/QUESTI TONNATRE, : 


NINTBRPRETTVE_ STUDY: MAINSTREAMING 


“IN CALIFO NIA SECONDARY. SCHOOLS" 


ee aa a oe 
. July 1, 1975 - June 30, 1976 


Project. Director: .Gordon F. ‘Johnson, D.Ed. ~~ 
Pet Professor - Special. Education 
California State University, - 
’. Fresno, California 93740 
_ Phone: (209) 487-2976 


The following Structured Interview/Questionnaire was developed fron eee 
guidelines for identifying, classifying, and. serving the handicapped — 
cee the Vocational Educational ‘Anmendments. of 1968 and. approved with: 


“modifications provided by the Project. ‘Advisory Committee. It was” 
» designed ‘to be reviewed by the Local Education Agency! s Woeaticnal 


education program. administrator (s) prior. £0. a scheduled on-site visite 


“ation by the Project eheector. The: structured interview will be conducted 


: dur the ‘on- “site visit. 


~The term “Wmainstream' as | used in this project, refers ‘to the least. 
. restrictive environment for: "individuals with exceptional needs. " 
The term, "individuals with exceptional: needs" should have’ four: subclass~. 


-ifications, which are used only for data collection and reporting purposes: 


‘1. Coimunicatively Handicapped an 


—? Physically Handi capped 7 


3; Learning Handicapped 


4. ers Handicapped a 


venenatis inna Pin) Bm Caltfornta-Master “Plat for special Education; wore 


“otal of ey students in véearional education: | 


“sub Classes: 


male female handicapped 
os ths Black: | Mexican- “Other categories “ 
*. 9. American . _ indicate 
ee: Doage the program have an Advisory/Coordinating Comnitcen:- for the,-~ - reece 
“Handicapped? yes _. no. Does the Committee have input 
from the students? yes no 1. «What is the Composition? ©. aoe 


Its roles and. functions? 
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RECREATIONAL DIVERSITIES of this remarkably active boy include bou 


22 Have: any. surveys and/or. ‘Gvetuscione nen ‘eontueted (e.2., ideneetie 
cation~of- handicapped, asséssment of employment ° opportunities, 
effectiveness methods, - materials, etc. a -yes tno. —=" 


: If yes, _Please Sevlaiae . ve 


_EVALUATION DATA: NO, OF HANDICAPPED “ ‘STUDENTS _ 
Comm. . Phys.. © peeree ‘Severely. ‘Total Ail 
ae : = od. 


Graduates : : : ie oN eo ee ear mee 
Pe: 73 : cog ; ae: "73% 
 fublkime 1% a a eT 8 I 
- Graduates | Spe: ; eon ane ad 
Full time* i da Le 1 ee Lee 
Graduates” : SG ee - a 
Emp Loyed 
. | Part-Time . _! 4 
Berd “Graduates eonveamaceeee: GSES hous GRR, coed enim eis is eR Re 
Emp Loyed ty = er - aa i 
Part Time*- BI 7a Ce ee | Se ee 
: Graduates - aon : a Se ae oe 
ek 


met Graduates 


Available 


-*in fields for which they were trained.. 


a What’ recruitment and/or promotional activities have been used to. 
‘reach. handicapped persons, potential. employers, and to. develop. 
a CRIA TY participation?, 


AS “Has. a job market ‘analyois” been conducted for. ‘the ‘Handidapped?s 
Yes as No. Are certain handicaps more - readily 
placed/accepted than o 


ers? 


oe 


en 


a) 


Be What. ‘methods, ‘tools and téchniques have been. used to. identify and 


ALA specific zeaab lean of ane Ave students? 
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6. Does’ the program have a multi-disciplinary team review for students? : 
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“7. Does the program havea method for determining why an individual © 
student has accomplished his or her goal?) Yes = Noo 


8. (Are there provisions for the: vocational sguueekien personnel cand. ‘the: 
special education | personnel to discuss: (program) for, ‘students? 
‘Yes / No 


He 


40% - What pre- service and inewersice oppor tunities have been provided for. 


teachers who work with the handicapped? 
| 


= 4 i : “ = ‘ ‘ 
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10. What modification of ‘schedules have been. made for faculty and/or > gt 
students? | 
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in the Development of Curriculum?” = 


ge 


ee ng pn ge 


ae what. supplemental educational services. hie | been: provided to “assist... 
rthe handicapped in regular. vocational : ‘programs? : ah ee: 


“se? D3 «, aha theritties have: mean required for reaching and teaching handi~ 
“eepped ‘Students? oe 


26. How - does. this. program demonstrate cooperation with the business 
‘community? 
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| so EO i 
SIZE DISCRIMINATION exercises help 
assembly skills, 7 


handicapped students to develop 


pci rer nent eparrmamtete | yest 


‘ 


Pattie copreen etieein 


3_and other..organiza 


ly describe th 


Tye List the agence 
program.and b 


ons-= that: cooperate’ with” this” 
nvolvement/ service: 


seve Ste geet eee ES Sen ER a ES dr ap es a oo er a aed pe ge i ern cre ne See = eel th al ig re ele 


_17.3° Local Community (public and private) 


sen reg ee pe Seep ren ene eraguceam Rieger emt eet er a 


17.4. ‘Private Non-profit Organtzations: 


te 95 a “4 


L17: 6 ‘Special Interest Groups: 


San rr Re SE TENET AE tS Se 


: i 
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18. What are the major strengths of this program? : 


ane eeaeeer eaten seer amnnnnt a nt et ms er anerremey 


19. “What care charesterveties or combination ce characteristics have 
made, this pager unique? Feit 


20. What.is your community's responsiveness to Mainstreaming? 
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~2Ir what are the major barr 


the handicapped? 


eae Administrative: 


21.3 Curriculum/Staffing: 
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21.5 Ottaor 2 


22, What recomeéndasti ong do you have fur eliminating the barrier 


in 
wocat dona | program development for the handicapped? 


| 


Appemdiizs C 


Results: Reports from Project Selected/Approved Districts 
Mainstreaming Practices 


The following report represents a‘ compilation of responses to the on-site Structured Agency Selection 
Interview/ Questionnaire (See Appendix B.) conducted in each participating lacal education agericy. Basis 
The project Advisory Committee selected the participating local education agencies on the basis of: 


1. Evidence of involvernent in, and commitment to, 
mualnstreaming practices. 
2. Demographic and geographic representation. 
3. Willingness to participate. 
Letters of invitation for participation were sent to the superintendents of all selected local 
education agencies in January 1976, by Dr. James H. Crandall, Coodinator, Vocational Education 
Research, and Mr. Theodis Hawthorne, Coordinator, Career Cpporiunities Peeper Program, 
State Department of Education, (See Appendix D.) - 
All districts responded affirmatively, and demonstrated their interest i in the onojeci by providing Questionnaire 
cordial, cooperative on-site interview sessions for the project director. Response 
The goal of this study was to make information available concerning: 


1. The identification of - significant characteristics ‘and 
- provisions of mainstreaming the: pendorred in yocatlonal 
education, - - 
2, Developing model guidelines for mainstreaming through 
_ analyses of field practices, .° ace re ar any eeetes 
3. Preparing a handbools of mainstreaming practices i in : 
selected California Secondary Schools, ~ 


The Structured Interview/Questionnaixe was developed from the guidelines lor identifying, Questionnaire 
classifying and serving the handicapped under the Vocational Education Amendmenis of 1968 and Guidelines 
-was approved, with modifications, by the project Advisory Conimittee, It was designedto be reviewed 

by the Local Education Agency’s vocational education program administrators prior toa scheduled 
on-site interview by the project director. The following responses from the 10 districtsare illustrative: 


1, Advisors/Coordinating Cominitias for the Handicapped: Ad visory/ 
Eighty per cent of the participating local education agencies had specific Advisory/Coordinating Coordinating 
Committee 


Comniittees for the handicapped. Twenty per cent had handicapped students serving as members. 
* Comments included: 
1.1 We have a network with each feeder school represented on ai overall district Advisory . 
Committee for the ee The Committee does not have caghaen eer students as members, 


other parents. : 

‘We plan to have an Advisory Committee organization where this committee willinterface with ; se ei 

the district vocational education committee. Handicapped Community College students will be oy 4 OG 
- involved in the future. This committee is advisory; if we need help, they provide it. 

Our best source of assistance is from parents; they help on campus, field trips and instruction. 
Emphasis is on enhancing opportunities for the handicapped, mainstreaming wherever possible. 

1.2 An Advisory Committee for the handicapped is being formed with (representative) parents . 

’ for.each of the handicapped groups. A district special educatior: consultant will be the coordinator. 
We have committees for each vocational program. : 

Special education personne! provide input to the committee concerning tndielial needs, 

1.3 A’community council exists which is part of the comprehensive plan in special education 
(California Master Pian in Special Education). Their recommendations will assist us in: (providing) 
vocational education for the handicapped. This committee has handicapped students as members, in 
addition to parents, administrators and private school personnel. 

- An Advisory Coordinating Committee for the roe is one of the! things w we are taking 
under advisement, . | 

“1.4 We have an Advisory/Coordinating Cornmittee ee the hindicapped: it does seleee Sigal 
from students. We have input from teachers, representatives: from ernplovers (e.9., Air Force Base, 
ids shoe owner, » cleaners), Schoo! district Persoran (eg., ‘administrators, Director of case 


“tent te 4 


Education and Vocational Education, and Cafeteria Manager)and agencies (e.g,, Regional Center for 
Developmental Disabilities and Department of Vocational Rehabilitation). 

The Work-Study Coordinator is on the Vocational Education Committee, and helps to develop 
policies, as wellas speaking for the needs of the handicapped. He also makes reports concerning the 
program for the handicapped. . = ; 

1.5 We do not have a separate Advisory/Coordinating Committee for the handicapped. Pistrict 
However, each vocational area has a sub-Advisory Cornmittee (2.g., agriculture, nursing, home Responses 
economics, distributive education, trade and industrial, etc.), each of which consider the handicapped 
as they are involved in mainstreaming. 

The main Advisory Committee consists of a research engineer, director of 4-H and university 
instructor, fabric shop owner and department chairman, Curriculum coordinators and teachers have 
input into both the (Vocational Education) Main Advisory and Sub-Advisory Committees. — 

1.6 We do nothavean Advisory/Coordinating Committee for the Handicapped, Our committees 
are the general vocational education and technical/ industrial. 

1.7 We have an Advisory/Coordinating Committee for the handicapped. ‘The membership 
includes the Director of Vocational Education, the Director of the Regional Occupational Program, 
the Assistant Director of Special Education, and the Special Education Vocational Counselor. The 
‘Committee meets every Wednesday morning to fulfill the major goal, “increase the opportunities for 
the handicapped in regular vocational education, through in-service for reqular vocational education, 
eliminating architectural barriers, and assisting the regular teachers in mainstreaming the 
handicapped, : 

We havea Project Technician who interviews teachers, checksarchitectural barriers, andassists 
in determining how the exceptional student can be served most efficiently. 

The Advisory Committee for the Handicapped coordinates its policies and requirements with 
those of the Vacational Education Advisory Committée. Some of the personnel hold joint 
memberships, The Director of Vocational Education is a mernber of the Advisory Coordinating 
Committee for the Handicapped, and serves as Chairman of the District Advisory Committee for 
Vocational Education, °° ioe 

1.8 We-have an Advisory/Coordinating Committee for the Handicapped. Its composition in- 
cludes lay citizens from the community, school administrators, business leaders and handicapped : {oe 
students. Its roles and functions are to make recommendations concerning administrative program TS 
~ arrangements, such as planning schools, locations, design, costs, etc, 
, The Advisory Committee for the Handicapped coordinates its policies and requirements 
through the Vocational Ecucation Advisory Committee; articulation occurs through the Coordinator 
of Occupational Education for the Handicapped and his liaisors activities. 

1,9 We have one working committee comprised of businessmen, parents, special education staff 
and the Coordinator of Vocational Education. Campus.wide monthly meetings are held. 

The California Association for Neurologically Handicapped has emphasized Career/Vocatioral 
education, and meets. with each campus. In addition to prograrn advice, they provide input for 
project proposals and integration for work experience. 

The Advisory Committee for the Handicappedhas not coordinated its policies and requirements 
with the vocational education advisory committees. However, the coordinator of vocational 
education and the work experience curriculum group meet monthly, and there is special education 
articulation developed through these sessions. 


aunianpennets 


Responsibilities include comrnunity public relations; publicity to acquaint employers with the 
program; increased family support; identification of special problems; orientation through field trips; 
recommendations on goals and objectives. ‘ ; 

The Coordinator of Special Education Work-Stuely isa member of the district Career Education 

.. Advisory Committee, and helps to coordinate policies. 


. 2. Surveys and/or Evaluations: | Surveys/ 
' 2.1 We have had both surveys and evaluations at the local school level. Our local organization for Evaluations 
_.the retarded has surveyed job opportunities. The American Institute of Research has conducted 
needs assessments and market analyses for the handicapped. - 
Our echook district conducts surveys directly through personal contact with employees and in 
: Advisory Committee meetings. We are one of 17 Metropolitan Statistical Areas, and, therefore, have 


Surveys 


conducted continually. We use the American River College survey conducted a few years ago, 
apped. 


survey data available for all major areas of employment. 
2.2 We conducted a follow-up of our Educable Mentally Retarded Graduates in 1965. 

2.3 We have not conducted any surveys, however. Personal contacts with employers are 
ning job opportunities for the han 


which provided comprehensive information concer ; 
We are also on the mailing list of the Employment Development Department, which provides 


information on supply and demand. 


PARTIALLY: BLIND’ student. repairs turntable’ di ring ar on-campus pre- 
occupational class in electronics. oe Sse 


Advisory/ Coordinating 
Committee for the Handicapped 
Districts Reporting 


Table | 


- Have Advisory Committees : 


"Membership Includes ; 
; Parents ‘ 


: Membership Includes 
_ Community Business 


Membership includes 
Handicapped Students 


1, Eighty per cent of the participating local’ éducation agencies had Advisory/Coordinating 
Councils for the handicapped. 

2, Seventy per cent of the participating local education agencies had community/buginess 
representatives on their Advisory/Coordinating Council for the Handicapped. 

3. Thirty per cent of the participating local education agencies had parents serving as members of 
their Advisory/Coordinating Council for the Handicapped. 

, 4, Twenty per cent of the participating local education muancie?? had handicapped students as 

members. 


2.4 We have conducted both surveys and follow-up evaluations. We use the information 
furnished by American River College, which has provided comprehensive data on employment 
opportunities for the handicapped. A district-developed questionnaire is used in our Title VIA 
Search and Serve project, Career Skil! Development Program (for drop-outs, ages 14-21), 

2,5 We have conducted surveys and evaluations; we assess employment opportunities for 
handicapped youth and adults. The Werk-Experience Coordinator does this for all students as a 
requirement for mainstreaming, (We are required to have a job market ens for the heap a 


Regional Occupational Program. Our job market Be consist of: 


1, Identification. 

2, Analyses (e.qg., air base, warehousing, child care center, clothing sales: 60 handicapped stu- 
dents in this program @ $2.20 an hour for 14 hours; 140 students i in full-time employment during 
summer). 

3. Assessment of effectiveness of program by teacher (via diagnoses and treatment analyses). 


Surveys/ 
Evaluations 


Job Market 
Analysis 


Per cent of handicapped being mainstreamed in vocational education 
(as compared with total vocational student population ‘100%’) 
by reporting districts as follows: 
a : 


“s 


Table Il 


Average (2.2%) - 
Lowest (1%) 


Highest (5.5%) 


2.6 We have not conducted any surveys or evaluations, We are planning todo this (e.g., referrals 
and identification system, employment opportunities, effectiveness of methods, etc.), but, at this 
time, we are only in the discussion stages. 

2.7 Yes, informally, Our vocational counselor stumps the community, looking for training 
stations and jobs. We conduct follow-up surveys of our Educable Mentally Retarded one and two 
years after graduation, We now have eight years of data on file. Through legislative changes, we now 
serve the more severely disabled, 


2.8 Yes, we have data banks on numerous program components. This activity is the 


responsibility of our Evaluation and Research Office. 

2.9 Work experience specialists meet with the chamber of commerce: surveys are conducted 
yearly for the total vocational education program to determine employer satisfaction, In 1975, the 
district completed a five-year follow-up of handicapped in which we discovered movement up the 

“career ladder” (e.g., percentage going to college/trade schools: 0% in 1969; 42% in 1974: 18 graduates 
in 1969; 58 graduates in 1974). Currently, 325 handicapped students are being mainstreamed in 
vocational education. 

2.10 Mr. Hawthorne (State Consultant: Siccia Education) snd Dr. Mayer (Associate Professor 
of Special Education, California State University, Los Angeles) conducted a survey for career 
development information for role and function definitions, as related to the California Master Plan for 
Special Education. 

In 1973-74 of the seven Educationally Handicapped Students who graduated, six were employed, 
and the other one was taking training in Vocational Education. 

Of the 12 Educable Mentally Retarded graduated in 1973-74, 10 were employed, and two are 
continuing education in a community college. Total 1973-74 Learning Handicapped graduates: 19, 
total employed: 16, Additionally, one hearing impaired graduate is employed in a savings and loan 
office; one orthopedically handicapped attending community college; and one accountant trainee 
7 nung home (projected administrative trainee peu hospital). 


3, Recrultinent and Promotional Activities Used to ‘Reach Handicapped Persons, 


& : Potential Employers; To Develop Community Participation: 


aa 31 We: - prepare ‘Newspaper articles; letters to private schools,. other oted districts and 
= ‘community’ ‘agencies, The. Special Education Advisory. Committee provides inter- and intra- 
communication opportunities, ; 

One of the most effective is the person-to-person approach used by the teaching staff. We have 

_ assistance from the Career Centers in each school, particularly concerning’ student involvement. 
_ Others included in the communication network are the Chamber of Commerce, National Alliance of 
Businessmen, the Community College and the Regional Occupational Program. 

3.2 The Work Experience Coordinator for the Handicapped speaks to business and industrial 
leaders concerning student placement; the physically handicapped go to the Occupational Training 
Program for yard care and maintenance. 

_ We are articulating our program with the Community College, (e.g., Communicatively 
Handicapped and Learning Disabilities). 

{3.3 Knocking on doors; articles in newspapers (including ARC); Air Force Base information 
booklet, slide presentations to Kiwanis, Wisemen, Pacific Telephone, schoo! administrators; 
meetings with personnel directors and the State Personnel Board. 

"3.4 Involvernent by the Advisory Board—but we are opposed to the identification ofhandicapped 
—preferring to emphasize strengths in a “true mainstreaming sense.” Speaking to civic clubs, 
including Civitan. 

3.5 All freshmen are required to complete a semester of career exploration classes. High schools 
have career centers which are utilized. by handicapped students. We have a speakers bureau 

‘ organized by the Director of Special Education, The Coordinator of Vocational Education is a 
member of the board of the Chamber of Commerce. 

_ Three- hundred and: -one e (301) articles on n vocational education mneidaing mainstreaming) have 
student discussions, have been Se 

A mernber of the District Vocational Advisory Committee organized and introduced weekly 
radio presentations, covering all facets of opportunities and programs for the handicapped in our 
schools. i 

3.6 Presentations through the mass media (e.g., tglevieioni radio and newspaper). Tie Director 
of Pupil Personnel Services and Special Education speaks to service clubs. Good expostire and 


assistance through Lions (blind and re impaired), and the Kiwanis alias for the 


. Handicapped). 


Gonimercil panies piece tale and custodial: "Regional Oecupationl Program—housekeeping, 
“ete.), and reporting on these activities. : , ; 
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Surveys 
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Rotary). 
3.8 The School Nurse helps i in the referral system; the teachers are extremely helpful. The - 
Advisory Committee, with representatives from labor unions, contacts employers with the questions, 


‘HOMEWARD BOUND van transports training center students back to their 
-_ families. 


‘The Veeational Counselor and administrators belong and report to civic organizations (e. g. Sa 


“Can you use these people?”; and “What kind of training is needed?” 
The Coordinator of Occupational Education for the Handicapped serves on Advisory 
Committees for the Community Colleges and the Governor's Committee on Employing the 


. Handicapped. 


3.9 The Placement Specialist is involved in full- iin canvassing for training stations and jobs. The 
district has Work Experience Counselors who work full-time with the handicapped, and are in clase 
liaison with the Chamber of Commerce. The district also has an active program with the 
Comprehensive Employment Training Act during the summer, anda cooperative agreement with the 
Division of Vocational Rehabilitation. 

3.10 Vocational education funds are used to film Work-Study activities; the Advisory Committee 
seeks employment, and acts as an advocate for the program. The coordinator of Special Education, 

Work-Study, speaks to service clubs. District staff promote the programs by “word of mouth.” 


4. Job Market Analyses for the Handicapped: None of the participating districts reported 
using forrnal job market analyses for handicapped: 


4.1 We have conducted informal analyses, but not as sophisticated as for reqular vocational 
education. The local ARC, American Institute of Research and Goodwill have 
articulation/communication with the County Office. Teachers provide person-to-person analyses, 
and analyze on-campus jobs. 

4.2 The Work-Experience Coordinator has contacted and worked with all businesses in the area, 
and has placed handicapped students in appropriate work-training stations. 

4.3 American River College has conducted a comprehensive survey of entry-level jobs, what 
types Of handicapped students employers would accept, and who the empleyers were who would 
accept what handicaps. 

4.4 American River College survey and informal contacts by our staff. 


4.5 Job market analyses have been conducted as components of the regular’ acacia ; 


education program. The analyses are conducted as Special Education and Vocational Education 
teachers of mainstreamed students develop job opportunities through community surveys. 

A Vocational Rehabilitation Counselor for the Handicapped searches out jobs and develops jab 
interviewing skills. (Vocational Rehabilitation pays for-the EMR student service; Special Education 
pays for the services to the Educationally Handicapped. 

4.6 The need has been discussed in our district;.we are in the planning stages. 


Referral . 
System 


Placement. 
Counseling 


Job Market 
Analyses 


4.7 We have not conducted a job marketanalysis for the handicapped. Informally, we have found 

. that the Educable Mentally Retarded student is more readily accepted; the “obviously handicapped” 
are not as readily placed. 

The Educable Mentally. Retarded have been most successful in the area, hospitals. Less 


acceptance has been generated in restaurant work. Convalescent hospitals are our best market. P lacement 
Landscaping and maintenance crews for large apartment complexes work well when properly Success 
supervised, a 
4.8 We have not conducted a formal market survey. Our experience indicates that the Educable 
Mentally Retarded are the most readily placed. ae — a Job Market 
4.9 We do not make separate job market ied for the handicapped, We loak to jab market dows 
sinevae. Analyses 


The County Regional Occupational Program is developing an extensive survey. With the 
emphasis on mainstreaming, we don’t make it a point to identify students as handicapped for special 
jobs—but emphasize the skills and interests of the individual. 

4.10 A job market analysis is continuous, and is a major responsibility of the Coordinator of 
Special Education Work-Study. 

It is somewhat easier to place Educable Mentally Retarded than Learning Disabled primarily 
because the curriculum is better developed (for Work-Study), and we have more 
administrative/program flexibility. After graduation, student progress is followed far two years. 
Hopefully, the community college will be helping us in this phase. 


5. Methods, Tools and Techniques Used to Identify and Classify Specific Problems of Problem 
Individual Students: - All districts reported using formalized methods, tools and techniques for Identification/ ad 
identifying and classifying individual students.): Classification ; ee 


5.1 Psychological, medical, social and academic histories are compiled on each student. A 
_ battery of psychological and ability tests is administered, Observation of students tn class and on 
. ¢ampus on-the-job training provides additional information concerning the students needs, interests 
and abilities, The students are then placed in the community through the Work Expevignce Program. __ aie rOgTaM 
_- §.2 The high school Counseling Department and the School Psychologist’ providedirectionfor Development/ 
“program development and criterion-referenced tests. - Counseling 
. . Counseling in career clusters and interest areas has been initiated; vocational and work - ~~ 
evaluation is‘conducted. 
' °§.3 The Admissions and Discharge Committ completed a full diagnostic: -prescriptive workup 
which includes psychological services’ (e.g., Wechsler), academic testing (e.g., Wide Range 
Achievement Test) and placement recommendations. 

5.4 Counselors help the Aurally Handicapped student to move into the world of work. The Counseling 

Coordinator of Work-Study assists in programming study-work elements. Placernemt diagnosis is a 
. continuing process. 

The EHA VIB Project provides additional support. Academic levels, interests and abilities are 
determined by the teachers, The Career Development class assists by testing for interests (JOB-O). 
The Work-Study Coordinator and the teachers develop methods, tools and ala for identifying 
specific needs, and designing programs for individual students. 

5.5 Special Education teachers administer aptitude and personality inventories. - Official health” 

‘records, standardized tests, teacher observations, diagnostic tests, recommendations by licensed 
practitioners and integrated (vocational) subject matter are used in the individualization of 
instruction. 

Additional academic provisions include team teaching in special programs and the use of special 
instructional materials. 

The district has modified the student- teacher ratio to provide special attention and assistance to 
the handicapped. Special counseling is also provided. . 

' 5,6 Counseling services are provided for the students and their ‘families, Diagnostic and 
evaluation tools are prepared and utilized within the instruction/ training program. Ed uation arene) is 
conducted to determine academic levels, interests and abilities. 

Vocational and/or work evaluation is conducted in the classroom and the work: experience 
program. . 

5.7 A psychologist is in each school. We use the Admission and Discharge Committee 
procedures with an end-of-year evaluation for every student in all Special Education pragrams. 

We have family-parent weekly meetings with the Educable Mentally Retarded, and a special 
counseling group has been developed for parents (other handicaps as needed), Teacher-parent 
conferences are required for all handicapped. Students are referred to the Work Training Section for 
evaluation and pre-vocational training. 

5.8 Personnel are occupationally/vocationally onented. Our occupational centers are (1) Occupational 
diagnostic/ prescriptive; and (2) college-oriented. The Regional eectearona anne provides qood C an tars 
BHP POT to our program for the handicapped. . : 

64. 


_ Counseling 
Services 
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5.9 We havea Skill Development and Discovery Center tar vocational education, which includes 
the handicapped to examine the worker's role through potential, interest, selection of area of work, 
and placement in exploratory mode in which the student maintains a diary of "Joe Smith's” skills. 

This prescription for skills “hits with 96 per cent accuracy,”  hacause the weakest areas for the 
handicapped were in physical and manual skills. 

We researched methods and materials and secured Singer, JE 


’s and Val Par systems to obtain 


student assessments. In addition to the Skill Development and Discovery Center, each high school | 


has a Comprehensive Career Center. 


5.10 Work evaluations include eye, hand, foot coordinalion; clerical tasks; oral instructions; . 


written instructions; following recipes, ete. 

Parent-teachers and student conferences are held with Special Education and regular teachers 
both on and off campus (e.g., auto mechanics, trade and industry, regional occupational programs 
and community college). 


"6. Multi-disciplinary Team Review for Students: 
(Each of the 10 participating districts reported that they had a multi-disciplinary team review 
for students.): 
6.1 Teachers review all students twicea year. The Psychologist prescribes a erogram through the 
Admissions and Discharge Committee. Students identified for the Learning Disabilities Group havea 


45-day program “try-out” period. 
In the prograrn for the multi-handicapped, a Special Therapist, Special Education teachers, 


: Psychologist and Career/Vocational teachers diagnose and prescribe for each student. 


One school hasan education committee (EHA-VIB) ta identity the needs (of the students), and to 


flexibly program for these needs. 
6.2. The Admissions and Discharge Committee (comprised of the Psychologist, Nurse, Program 


"Specialist, Communication Specialist, Building Administrator, and Meee heie) initially identify student 
‘needs. 

ce he, Program, Speciatiat. assists in the preparation, of behavioral ‘objectives, and reviews an _ 

. @ individual's progress three times a year, At the end of the year, % progress review for each student i is 
— . presented to the Admissions and Discharge. Committee. : 


6.3 The programs have a multi-disciplinary team review: forthe students throught the Educational 


© sear: Service, | utilizing the. School Appraisal. “Teams (i.e.,- each ‘school includes an 
administrator, school psychologist, nurse and others as needed), 


6.4 This is done in accordance with the California Master Plan for Special Education. A 
prescription is prepared for each student in the Master Pian School (one high school has been so 


. designated). 


@ 


Rc 


6.5 Student progressis reviewed through the Admiasions and Discharge Committee, and change 
of prograrn or school is made as needed. Review is alsa canducted informally through the Special and 
Vocational Education teachers concerning students’ mainstreaming program needs. 

6.6 As a Comprehensive Planning Agency (A Califarnia Master Plan for Special Education 
participant), the district is required to have School Appraisal Teams plan, implement and evaluate 
programs and students, Students are reassessed at Jeast bi-annually. 

6.7 An end-of-year review is provided for every student in the program. The review team consists 
of the Vocational Counselor, Speech Therapist, administrator and teacher(s)... 

6.8 An on-going, informal process of review involves the counselors, Mainstreaming counselors, 
teachers, parents and students. 

6.9 The multi-disciplinary team review includes: 


Assessment: (Self-awareness). 

Aptitude: CATB, SAAS, Psychological Profile, 
VALPAR and Purdue Pegboard. 

Interest: JOB-O, COPS, Picture Interest Survey, PIBS. 


Pre-employment: 


Cluster Exploraton: Field trips, slides. and films. 

Interview Skills: Personal Data Sheet and completed Learning 
Activity Packet for Application. 

Mock Interview. 

Mack Telephone. 2 
Classroom Training: Video, slides, audiotape, (specific 
occupation and general skills; 2.g., making change, basic math, 
adding in columns), mock-up, on the-job training (Regional . 
Occupational Program, exploratory work experiences and 
industrial arts). 

» BR: 
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Skill 
Development 


Work 
Evaluations 


Team Review 


Admissions/ 
Discharge 
Committee . 


Student Progress 


Reviews 


- Job Placement: 
Joo Availability: Interview Readiness (Special Education 
teacher, Work Experience coordinator and Special Educ ation 
work experience). : 
Follow-Up: Visitations, phone calls. 
Related Learning: Helpi inlow skillareas; placement i in training 
classes. 
Records: 

6.10 The program big a multi: disciptinaty team review 
through the Admissions and Discharge Committee. Each 
school has case staffings with guidance personnel, teachers and 
others. Other functioning committees include: Regional 
Occupational Program and Vocational Rehabilitation (eligbility, 
service, etc.). Excellent cooperation with all components. 


7. Methods for Determining the Accomplishment of Student Goals: 


7.1 This district use . system of performance objectives. The Admissions and Discharge 
Committee determines students’ functioning levels and the subsequent special services needed. 

7.2 We use pre- to post-test analyses of gains of behavioral objectives. We analyze why students 
placed off campus are succeeding. (The Fullerton Employer Evaluation Check List is used). 

7.3° The School Appraisal Team. reviews -all referrals _ within a school, and makes 
recommendations regarding such referrals. In conducting its-re ponsibilities, the team obtains 
necessary individual studies from professional specialists. 

An Educational Assessment Service reviews the referrals for in-depth studies — the School 
Appraisal Teams, from parents and from other sources. The E. A, S. then makes appropriate recom- 

“= mmedations, arid periodically assesses progress. °° - 


knowing his/her interests, and checking his/her progress. 


agriculture’ piealcten: ornamental. horticulture, nursing, trade and industrial, etc,).. 


— placement. ° 
ae .7.6°A review of siidenia! progress is iecaduetad Ey thet instructors (e. g.,m rietal she cul aeesiniie 
ae on ‘the: instruction and the director), The ‘student. is accountable and. responsible for behavior, 
- Individualized assistance is the most important aspect for promoting Mainstreaming. The. teacher 
ie responds: to those who can.express their needs. 


are revised as needed. New strategies are designed for individual students, and next year 5 program is 
on planned. 


7 Center assess that the:student is ready for employment. 
_ 2°79 Yes,we are after process rather than product, quality rather’ than quantity—through 
_.. individualized behavioral approaches, weekly progress reports from employers and supervisors, and 
_on-the-job ‘visitations, The related instruction package articulates education to work skills. 
7.10 Yes, formal. planning begins at the ninth grade when the Coordinator of Special Education, 


Work-Study, visits each junior high school, and advises the students on work-study and work training 


“apportunities. He works with students, parents and school. 
Individual goals are established at the beginning of the year, and continuous progress reviews 
determine whether. or not student i is meeting the objectives. ’ 


-  § Provisions for Vocational. Education. Personnel and’ Special Education Personnel to 
. , Plan/Program for Students: Of the’l0 participating districts, nine reported that they had provision 
for the vocational education and special education personnel to plan/program for: students. ): 


8.1 The director maintains records for the district; Vocational and Special Education teachers 
-Cooperatively : design; ‘implement and evaluate the program at: the school level (e.g., business 
a Sateen: autoshop, etc.). . 


Vocational: Education is offered to ‘tralvidual students, or ‘entire , Special Education classes , 


“hs through integrative and/or special class instruction. . 


-8.2 Provisions include formal case staffing. Program planning, revisions sand/or modifications and ; 


= record: keeping, including individual program plan. ~. 
Su. 5.8.3 The Vocational Specialist for the handicapped meets with the eSchoal Appraisal Team and the 
Oe Educational Assessment Service to recammend student placement i in vocational programs and work 


ERIC. 
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“74We determine why an individual student has sccomousbedt his/her goal by working with each, : 


5 Students. cannot :proceed until they. have: completed’ ‘minimal’ competencies: ‘within ike. ? 
bject“areas;’ they, Toust pags: ‘performance objectives. at.prescribed. levels (ea. fuer ur 


The determ ation a as to whi a student accomplished soalsi is the analysis of the match to hirer ao 


7.7 At the end of the year, reviews are conducted to determine | nrodiréds, andi program dliwents’ 


‘7.8 | ene at ‘the Regional Decdentee Center, or the o Regetal Occupational Program: Py OBreSs bev vn atop as 


. Planning/ 


Programming 


Job Placement 


Records 


Student 
Goals 


Referrals 


Student Progress - : 


Assessment .: 


Student 


apPportunities. 

8,4 The Aurally Handicapped have their own provisions. Within the schools, provisions are made 
fox curriculum planning, regular work experience and industrial arts. The handicapped are integrated 
inte the Regional Occupational Program. ! 

3.5 Formal case staffing, counseling, testing, diagnoses and tutoring are offered in the 
Acolescent-Child Study Center. Program planning (including designing objectives, planning activities 
and explanation of evaluation processes), and record-keeping (including individual program plan) are 
also performed. 

8.6 The Resource Specialist program provides instructional planning, special tnatniction, tutonal 
assistance and other services to individuals in regular classrooms and special programs in each 


school. - 
Programs are computerized for special education. Provisions include formal case staffing. 


Program revisions and/or modifications are made twice yearly. Record-keeping and monitoring 
includes idividual program plan. 

8.7 The Committee is attempting to overcome articulation/communication problems by 
developing strategies. In one high school, the Vocational Education teachers require case staffing of 
handicapped students before they accept them into vocational classes. Deaf students have an 
ad Ahi who barn apie them into .auto-body and pullaina/teces classes. 


program plans for individual students. 

He also provides for individual referrals to rehabilitation services during their last school year, to 
provide prostheses and other support systems, as needed. 

8.9 Formal sessions are held twice amonthat the district level; each campus operates informally. 
Monies are allocated to individual campuses for mainstreaming the handicapped into Vocational 
Education. 

8.10 Yes, students are pre-scheduled for the next semester through a review of progress by 
Vocational and Special Education teachers. The next steps are determined through teacher-student 


“% planning sessions. 


Pre-vocational visits are made to the Regional Occupational Biostar by student groups so both 


. the R.Q.P. staff and the students can plan for the next semester, 


9. Pisuanice and iSeries Opportunities Provided fay Teachers Who Work with) 


iN Handicapped: (Pre-service involvement was minimal, All but one district reported in-service 


involvement. ): . 


~ 9,1 Teachers have been involved in curriculum development for two months during the summer: 


(Per school-level programs, auto shop teacher and Special Education teacher modified auto shop 
curriculum; business education teacher worked with Special Education teachers to design a district- 


Jevel curriculum.) 


9.2 Consultants from Engleman-Becker Associates, Grolier Education Corporation and Career / 


Education have conducted in-service sessions for Special Education personnel. 

- 9.3 None. 

9,4 Participation was established in the Kan High School District Career Trair:ing Center EHIA 
Title VIB Dissemination Project. Twenty-five tool boxes for Special Education teachers were 
purchased, ‘and weekly in-service sessions were conducted for selected teachers of the Learning 
Mandicapped to teach therm how to do vocational projects. Teachers also attended a conference held 
by City Municipal utilities. 


9.5 District personnel attended State Department Vocational Education workshops, and diver : 
training in-service for Special Education teachers. Home economics teachers are sent to Oakland’ 


(ana other areas) to study programs for the culturally disadvantaged and handicapped. 

9.6 Between training, travel and related in-service costs, the district spends about $5000. 
Personnel meet once monthly, and travel to and bring in specialists from other places (e.¢., Career 
Training Center, Kern High School District; Team Learning, Castro Valley; Rural Special Education, 
Lignite, South Dakota). A two-week training progam is spousored through Humboldt. ‘State 
Uniwersity. 

9.7 In-Service was eenducted through free directed EHA. VI B project. Two" ‘one-day 


* workshops for 32 vocational teachers were also held. The goal is to increase awareness and 


understanding of handicapped students’ needs in Vocational Education and related services. 


- Dramatic presentations by employers of the handicapped were mace. 


9.8 In-service education is accomplished through mainstreaming appreaches. Career 


Caunselors work directly with teachers to provide internal support. The araphagis is on identifying 


and. developing a support system. 
.9.9 No pre-service involvement was initiated. In-service is conducted by carnpus administrators. 


‘whe have the Special Educator Work Experience Counselor meet with teacners once a week. This 


a 
ERI C ie 


iz 


Integration of 
Handicapped 


Resource 
Specialist 
Program 


Referrals 


Pre-Scheduling 


# 
Lae 


Pb acrole a 
Involvement. 


In-Service 
Education 


ce 


provides both input and interest in Vocational Education for the handicapped. 

9.10 In-service sessions are conducted on Career Education for the handicapped, The 
Coardinator of Special Education Work-Study speaks to new teachers and conductsin-service ona 
one-to-one basis. 

Individuals and groups are taken to work stations in the field to operationally plan “study” to 
coordinate with work. Teachers have also been involved with State Driver's Education (EHA-VIB) 
Workshops, and the Career Training Center Dissemination (Kern High School District EHA-VIB), 

Vocational educators have been sent to conferences On exceptional children and youth. 


10, Maedification of Schedules for Faculty and/or Students: (All districts reported using 
modifications of schedules for faculty and/or students.): 


10.1 Emphasis is on complete flexibility; teachers are encouraged to develop cooperative 
programs between Special Education and Vocational Education for individual students including 
arranging for jobs. 

Jobs come first, acadernics second, We are becoming increasingly involved with the Community 
College Enabler Program. 

10.2 Special courses for the handicapped have been established in landscaping, Skilled (outside) 
people were employed to teach them. Several handicapped students were placed in auto shop, and 
special performance objectives were developed. An aide was employed to institute a 3:1 ratio. 

We have identified special needs and bought special equipment to program students through a 
work experience program using modified schedules. 

Handicapped students are involved in the county-operated Regional Occupational Center, 

10.3 Instruction is conducted on an individualized basis for the Aurally Handicapped, 

10,4 The district conducts a summer work experience program for the handicapped. An 
extension school day is used. The district employs outside personnel for maintenance and 
transportation. 

10.5 Institutional and home management services modifies the ratio to 12:1. The time in training 
is modified, based on student needs and performance. All Special Education students have 
individualized programs. All students who are mainstreamed have ‘individualized programs. All 
Vocational programs provide flexible student entry and exit. 


10,6 Graduates can come back for more training. Summer schools, camping progtamsand work 
experience are available in the summer, 
_ Designated Instructional Services are provided by specialists for the handicapped in regular 


ae 


HAND-LETTERED instruction sheet maa eb 
aid other students. 


In-Service 
Sessions 


Scheduie 
Modification 


Work Experience 


Program. oe 
Graduates. 


ae ‘WeAtio sa (ge Fiexitole schectilingin the Regional Ocetpatiors Pogramallows students to work 
“and train as inclivickul needs are Hertified,.§ >= 
-. 10.7Special transpo-taastion equépment and schedules age paovicled to move the handicapped to 
‘Vocational classes, ScheAlulesare ttreshged tor havestaide nits at job tra:ining sites during regular school 
~houts. Groainds crews art tw high schools have positions y4served for handicapped students. 
The Vocational Cousnsedor stper Vises amd provides liaison. “Whenever vocational opportunity 
“ Axists for the handicapped, Academics aye schectuled around it." 
Ss 108 instructions provided oars individeal basis, The svppEemenntal teacher determines what is Individualized 
: feecled to support +the stidemt art the pater, and hrotides the support (¢.g., corrective surgery, Instruction 
‘s Prostheses, leq braces), 
10.4 Special Ecducatiron reaches Shdiwiduedize sHinctiles and instuctional opportunities for the 
i> Mhainstreamed banicapp-ed gludetts ethe:n they are moved into Vocadional Education. Articulation i is 
accomplished tRrovagh fuclhtiene department chairmen, ~ 
10,10 The shairsttezsmired program bes its basis in fexitzllity ancl individualization for students. Mainstreaming 
a Fach yeat, Waivers atetecluested For rgininauns classdays, Apecial Education teachersare encouraged Basis 
, £0 “Duild their scheelules aro#ind the ghaster schedule” ; - 
; Theit responsibillies, ag ide rilfies ire schedusle Periods, include conferencing, preparation ane 
snerisin of vole: studs. WA fn Sous programs as Abpropr#ate for Jearming.” 


( 


‘ 


ae un: ‘Gusaciinn Wadtaina! ‘of the 10: ‘participa ting“thsteticts: all 1O reported that theyhad Curriculum 
= fade cutticulurn madificatioss fot thé handicapped.); >: Modifica tions 
: ALD A cisticulum as irsdivichalized, Orne school has added brasiness machines, drafting and : 
‘pookkkegping classes for t:he Educaliortalhy Handicapped fo agsist thernin developing practical skills. 
Automotive. Wwo-odusorkineg ard the wotk @xpetiersce have male modifications for the handicapped. 
AZ Special digital equipment had been provided for blird students, The auto shop ernploys a 
eae egal to evork Witks Sevetal handicespped students, Workbooks and textbooks have been 
s pplodiitieck. . 
5) Classes: for the Buicastigesilly tandlcatiedare career” “ori@nte-d(wvill be vocationally involvedwith 
oomsturally: based pxostarns and PlojZcts Nerel year). 
2; 1.3 Curricalunn mociiticaliorsshase been mace by slowirsd thee pasce of learning increments, and 
- vroviting suppos! systtmS (eA, ustof tape recorders, testSread tothe stuclent by aides in history, life. - 
~ ptobJems, ettc,), "Show Learnséts” enrdlled in typing Classes are illonved to. move, slower than the 
* winded established progttesé pat ltrs. 
sly. ALG Interpgtters. ane trslors: are’ provided-for the Aurally feline ‘Special Education 
- teachers are assistee by tthe Coortineslor of Work Study to rNairstream students with appropriate 
a rétovitce/suppor| sysitmS in Andusslriaz! ares; smal¥ engine repair, business machines, etc, 
oo By gtlecting these vorcali2nat leathers who aze iMterésted in the handicapped, modifications in 
. the curriciham bave been? acHiieverd, ; 
v2 DUS Any up-dhtirg of Curdtulum odjectives occurs yeatly (e.g, sheop Classes—equipment, etc.). 
_dstdicional tirne jgallacatecl to the CurrZeulem Cooztinatoy and thedepartanent chairmen to develop 
= Special programs (e.g; vortatiAnal los), ; I 
Specials desigracd textbooks tne workbooks have Veers produced. Bale tools are provided. 
-  Glasges xhat need aciiior al stppott arte assisted e.g-, vorationad wedding requires 3 to 4 times the 
oy welding rods, etc, for thes Leamirs9 HAndicapped). 
‘B16. Allocation of adldiional lime wars naade: to develop voational ékills. Specially designed 
~ téXtbOokesand workbooks wertacdiiréd, Analyses oftasies wete performed within an occupation to 
 identély rscecled rnodalicaticns (e.g_smestel maid, custodial and orewmental horticult ure). 
» EL? The motified Homme Repaits Clags (industrial art4) was designed for the handicapped. Skill 
Sa dévelOprrent inejude:s fkirg li@ht sockéts, teplacirag flOor tiles, use of hand tools, repairing hinges, 
tole valves, ete. 5 
A special Careers, Cente; fas been treated The Vocational Courtselor modifies tests, and slide 
shows are available for pteséntirag vocational areas (patticallarly valua ble for Communicatively 
: Handscarsred sturden ts). 
-L18 Use of system FORE allows uz8to- take the studer'tt at his -present level of performance and, 
uging a lingrsostic przescriMive press, move hirn thtoisgh an imdivaduatlized, compelency-based 
peogram, 
«E19 The. curtictalum Prior'lies tte tanked. thusly: 1, Sociazl, 2. Voenional and 3. Academics, in ©) Curriculum 
. that Older Anillastration iis (9 District Developed Employment Preparation Kit, which starts with Priorities 
agiesSmenl, pre-employment, lob plac@ment, follow. uP ard rélated learning. ‘ 
“Fhe Progect Worker PFogr’am ep} asizZes rion-verbal ePprOackes through performance, “hands- 
= oy" ' ctitetion-refatensced stil] Aeve lopment. “Good, basic €Urritulem proaches” (e.9., films, video 
“tasPes] ard de-veloypect inthe? digltict == = 
“L110 We have. sel um ov ow curriculum throtigh ind#vidualiz ed instruction. Teachers are 
kétnly aware of plogzamrrsing doy ixtlivedua! needs in worl: Study (ea, shia time, measuring, etc.), 
nal pea dtudlenta’ —_ 5s atoc Mrdi sly. : : : ; 
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i ‘Curriculum. 
‘Development... 


ooelQ1. Released time has been p 
“eiedit: are ean on the salary 


“Individualized learning obje tives | were. » designed by teach 
EA atone ‘and specialists were provided for individual students.-_ 
“~~ Career Centers are. utilized ‘bythe handicapped to develop entry- ee skills ye progession, 5 
Corrective Reading | Science Research Associates Consultants have presenied bead Teacher. 


ae progressi 
Barbara Baternan. 
ie m12,3- ‘No: ‘Special provisions have: been = oe ee a) 
ef red4 Field trips are made to the adjacent Air Bice Base for orientation to work and Ger study eS etek 
‘ sites for parents and students. Teachers of the Aurally Handicapped employed einen the summer. i: a 
were employed to’ develop. curriculum for anew Career.Class. °°. eae 
125 Released time was approved for the chief coordinator to conduct paid work experience for ae ) 
“Learning Handicapped students at the adjacent Air Base. Contractswere made with consultantsand° > - 
_ Specialists to familiarize students and teachers with clothing styles, appropriate dress, ‘and grooming. 
Curriculum consultants and department chairpersons were used as curriculum development leaders. 
_ Individualized learning packages and orientation presentations were developed to expose students to’ 
a various occupations, Visually handicapped students are scheduled into bakeries, catering services, 
el Newspaper publishing and: hospitals to observe these occupations first- hand. Regularly plarined 
“orientation seminars are followed up for career awareness, : 

12 6 The Center for Learning Handicaps was developed and utilized, Tools a <urriculum for 
‘home repair for students from culturally deprived environments were proves to teach them! howto 
paint; tile floors, anc make other simple repairs..:.0- 9): > 
O27. The: Regional. Occupational Program. has doigiel: a course lo: ihe Edhicable Mentally "tee 
Retarded. in. developing custodial and housekeeping skills. The Work-Training Center provides pres “>” 
a vocational skill development and evaluation, . and isa resource center for the ayia providing ae 8 

commercial laundry services for the schools, i ian 
The:Learning Handicapped have an dectiones and sale Workshop ee 
2.8 Mainstreaming as a research, ‘experimental. and dernonstration program ‘started with, © Mainstréarning ; 
yoda ional education funds. Supplemental instructors are developing curriculum materials for the — renner ee 
” handicapped, Itinerant teaching is diagnostic and prescriptive; individualized learning packages are. a 

5 developed: Orientation programs include opportunities for- students to visit, various occupations. 
: "12.9 “Through our ESEA Title ‘Ill and EHA Title VIB projects, we ‘have managed to “free-up” 

oe teachers, to develop appropriate materials (e.g. learning activities packages for students) both during: 

~~ the summer and the regular academic year; Two district in: service education sessionsare conducted ae 
de each year. ‘Teachers work on areas of their choice... pee 
oo Qs are raised to such an vextent that “EMR' 5” no longer fit the sub- classification of Léaming ed 2 ene 
i” Handicapped, yd : 
at 12. 10. Students: observe work stations and the tasks involved (planned for a one student ora 

group). ae - fei 

> Teaches are involved: in ‘the “supervision of Students. dn. on-the-job | training. (The. RISE... 
_ Commission recommends this 5 ype of ey ‘and realistic preparation for the world of work.) 


B-. Modifications. of Equipment for the Handicapped: . ; me St Equipment 


i “23. I Communicatively Handicapped: Teachers communicate through digning— using printed - Modifi ication 

‘rather than verbal instructions. Sound amplification systems are utilized. Information in the career _. 
“centers is on audio-visual tape. A speech therapist is on the Vocational Education team for the multi- 

” A i 
* handicapped: Phonic. Ear. and Phonic Mirror are used: referrals for hearing devices are coordinated 
_. through this program. A special telephone permits the student to read teletype messages. Arnplifiers 
-: on phones are available for the hard of hearing; rasa posts and bees recorders are also used by, the” 
. chard of hearing.) e002: : as i 

13.2 Physically’ ‘Handicanpodk Resiived ares. Braille arid ae print materials; ance ; signals ; 

keyed to. , hearings cael of regular: equipment: (e hand controls): special desks and 

i } serch restroorn facilities; : 


git 
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FE 


hoists: mini: visas overhead enlargement projectors ‘freight elevators: modified electric lvpe- 
writers and electric ‘wheelchairs. : 
- Readers have been réplaced by audio tapes. Special drafting tables and adaptive equipment for 


Sak 


~ drivers education have been utilized, 


\ 


13.3 Learning Handicapped: Need are iynewriters, tape. recorders; listening posts; adding 


a rgehines: calculators; Visual: displays developed for sequential steps by teachers; mockups for - 


learning electronic assembly, and tutors for both in-class and on- ‘the-job training. 


13.4 Severely Handicapped: Needed are farm, tractor and gardening implements for. hortic ulture 


and recreational park programs) work training centers. withour. architectural barriers; accessible 
‘restrooms, drink ing fountains that have been lowered: jigs; saws and drills that are teacher designed 


Po for assembly tasks; and: jigs for placing windows in bakery. boxes. 


‘A Staiz E ‘Education Surplus Center for Education and Non-Profit Agencies has been ‘established 


to teach maintenance of equiprnent (e.g., clean, repair, display) and nerchandizing skills. (This 
_ program has been’ most t successful; increasing the turnover on typewriter. repairs 900 per cent. 
~ Students are Paid through State Surplus Center. . 


“14, Supplemental Education Services Assisting Handicapped i in ecules Mocational . 


4 


Pr ograms: oo 


* needed; trarasportation is excellent; teacher aide accompanies handicapped students into vocational - 


@ ; 


RIC 


14.1 Additional pcleneaial stati includes teachers, tutors, aides and volunteers (parents) to 


reduce the class loads; additional media transportation support; and conferences with mainstream 
. teachers prior to enrollment. * 

- 14.2 Psychological services to test, diagnose and evaluate emotional and mental problerns; 
professional development centers to assist teachers in working with individuals (Madeline Hunter 
Model);. guidance. and counseling services (including referral and follow-up);. tutorial services; 
transportation to and from work stations; vocational rehabilitation services in conjunction with 
instruction and counseling; sign language instruction and note-+akers. 

14.3 Psychological services, including testing; director follow-up; transportation to vocational 


_experience center; aides and tutors to assist the handicapped in Vocational Education; and available 


mobi lity training. 


14.4. Psychological services, including testing and diagnoses; Régional Rehabilitation Saves 


provides health and psychological examinations and refezral service to agencies and schools. 
| All seniors are referred to rehabilitation for: additional services and.job placement, 
14.5 Psychological services provided; counselor services provided for handicapped vocationally 


follow-up evaluations. 

Adolescent Child Care. Center provides tutorial services; nurses and tutors work with students 
in'the nursezy program, Taxis are provided for student transportation; family counselingis provided 
_ by psychologists and teachers in the vocational programm... 
~ Under Part A—Vocational Education, two teacher aides are tutoring low-functioning studentsi in 
“mathernatics and English. © é 


14.6 ‘Psychological | Services to test, diagnose and evaluate: ‘emotional ‘and mental problems; 


“guidance and counseling, including referral and followings. 
Teachers locate jabs for students, and monitor their progress; tutorial services are provided as 


classes, and provides services, as needed. ‘ 
: 14.7 The teacher for the Learning Handicapped rewrites the vocational manuals. Deaf and hard 
‘of hearing interpreters are provided. Aides assist students in, their transition into’ Vocational 
Eclucation; tests may be given orally. One shuttle busis available for on-the -job training. The Special 
Education Vocational Counselor surveys the community - for jabs, and supervises the students in 
~ ‘follow-up activities,” ~~ 
14.8 Psychological testing, diagnoses and evaluation; counseling and guidance; relercals and 
follow. up; and job placement. - 
- 14.9 Adaptations, provided by teachers, are a primarily the addition of audio: visual equipment and 
the employment ofa nurse and other specialists to provide services to the physically handicapped. 
14.10 Tutors, materials, and hardware. Distriet- level staff are available, including psychologists, 
“speech therapists and a coordinator. 
Work evaluation is conducted in two: se seaments by the county and the county schools, 
Some of the students are ‘supported through the Regional Occupational Program, and others through 
vocational rehabilitation. 4 ; 


15. Facilities Required for Reaching sad Teaching Handicapped Hiadesix: 


15.] Purchase, rental and operation of portable units; mobile classrooms, diagnostic centerand 


guidance units; rental. of nonpublic - space to serve school- -age mothers; contracts with private, 
_ nonpublic programs and Services; ‘and: utilization of Community: college programs and services. 
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~< Supplemental. 


ears students; teachers articulate with work éxperience and placement personnel, with : Services 


Equipment 
Modification - 


Educational 
Services: — 


Psychological 


Modifications , 


Required 
Facilities 


ns resource program, : 
"15,4 Mobile unit serves as a oa center: ae 
“15.5 Rental‘ of homeroom: for handicapped ‘in’ Voc ional - ‘Education; rental-of space and 
-equiprneni for. la economics from church; ‘and contract with b 


ig. 
ae “15.6 Rental of, ‘space oo church t to serve the severely et 
wor orkshops as.work stations for.all classifications of handicapped, 


; 15,7 Work training center; a diagnostic center; a pre- vocational center; anda ‘jocational center. 

“The Regional Occupational Program provides a mob: van for custoclialand housekeeping services. 
“itinerant. workshops for. 
n of vocational skills for the Learning Hanciceppecs sheltered workshops. ale 


158 Rental of no npublic. space ‘includes. written’ contrac 
“developmental j ‘prog 
. for the Severely Handicapped.’ A : 


a, “<= 159 The Skill Development wind Discovery Conier provides assessment, pre- een job: 
tialized commercial and teacher: : 


placement, follow-up related ee and d evaluations ove al 
_ constructed instruments, pied his oe 


15.10 The Career Education Center scoflers mary types off iss armation On careers s(e, gq; film joer, : 


pamphlets, brochures, video and sound tapes). 


2 


16, ‘Cooperation with the Business Community 3. 


161: Students have been placed in on-the-job training and: employment i in-service stations, .. 
‘garages and ‘restaurants. Seniors: ere: often placed. in jobs in former training stations. Learning. ~ 


“Tieicapped who worked par rt-time are offered full-time jobs in the community. 
16.2 dob training station are developed through community cooperation. | Yon 
as 16, 3 The business community cooperates through the work experience progr am: ‘Siniants train 
os and receive . credit for. skill development and part-time employrnert. The. “Good Grooming Unit" 
. program was developed and taught by. personnel from Rhodes Department Store. ae 


16,4 Representatives of, the business “community serve on the Advisory Board for ocatonal : 


Education. 5; 
“16.5, The Work ‘Bigenente. &’Coordnater,. with, the. cooperation of business ane community 


‘ services, supervises and. monitors training and job placement in fast food outlets, car washes, cityand.- 
county . programs. (Compreherisive Employment: Training At), and. private contractors at the: fir... ie 


Force Base (e.g., cafeteria, Red Ball Express, and beauty shops). ° 
” Representatives from the business world serve on the Advisory Committee; and Gpersie a ible 


_ operatesa community education resource service which provides speakers and demonstrations for 
‘schools (K-12) on occupational Orientation. The group also provides organized, long- nares planning 
for Career Day. 


/ Occupation Program: ‘Al i teachers have business and/or industry backgrounds. 


- 16.7 -The’ business | community. cooperates in the. Work Experience Program (e.g., Sears, oo ke 

convalescent hospitals, gas stations, etc.), Trainable Mentally Retarded workata thrift store cperated a 
"by a private, non-profit. organization. “A doughnut shop, established by a private benefactor far the ’ 
tanga has involvement: , both the: Department of. Rehabiltation and, ‘the Regional ~ | 


_ Occupationat. Program. 


‘16.8 TRW provides an instructor for the Mock Plant. ‘Hiighes Aircraft provides sda and _ 
furnishes reject material for the Mock Plant involving the Educable Mentally Retarded, wooed 


Sore 600 students are in Comprehensive Employment Training Act prograrns. Teachers are 


_ taught by fi eld specialists and, in turn, instruct others to teach students mucin individualizing | 


. instruction. 
16.9: The business community phan been supportive by providing rapremeniativas on advisory 
boards, on-thejob training sites, orientation and visitation opportunities and jobs: 
7 - 16.10 The business community is actively involved through the Advisory Committee (task force), 
~ work-study (on-the-job training) and advocacy. Through the chamber ofcornmerce, banks and other 
» community establishments, we enjoy @ecelnt cooperation. _ ; : 


11. ‘The Anencles and Organizations that Cooperatei in Vocational Education Programs 
for the Testers . ose ae : 


. Required —_ 
Facilities ~ 


n phile Val (ar trainaporing.: os 
ntal for drop-out recovery program. 
nty academy for cosmetology. 


onally disturbed; and sheltered qd. 


Business 
Cooperation. 


relations program (@.g., newspaper articles, service club presentations), Service clubs provide 
- special. ‘equipment, examinations, clinics; ’ etc. The. American Association of. University’ Women ... 


~~ 16.67 ‘Businiese Sache’ are ‘employed ter” the Vacations: Education program: to assist. the ( 
“handicapped (e.g., a full-time instructor of Vocational Education is employed in the Direct Instruc- . - 
tional’ Service, All: haricapped, stuclents will go through Vocational. Education at: the pagina) . 


Agencies/ : j 
_ Organizations 


SUCCESSFULLY MAINSTI ‘AMED trainee demonstrate precision 


saw skills. -- 


: National Alliance of Husromenen: o 
- Federal Government Employment: 0 Office . 
Community: Action’ Program. ae a 
‘Comprehensive Employment Ti raining hee S a. 
. Vocational Education Act (Parts'A, B,F, Gand H) 
Veterans Allaitg 9 
Social Security Administration. ao 
; “Bureau of Indian Affairs 2 
Vocational Rehabilitation Act (VB) 
Elementary.Secondary Education Act Ties it, and It!) 
Atmy, Depot. oP Ba 
_ Air Force Bases 
Immigration, and ‘Naturalization Bertieg 
National Aeronautical Space Administration is 
Civil Service jeer _ 


"17.2 State Agencies 


‘Department. of Welfare ~ 
‘Department of Health Ea 
Agency for the Blind... o Lateee 
- Agency for the Deaf” a8 
_ Department of Education 
~ State Personnel Board 
~ Public Employment Retirement Service 
Governor's: “Committee” for the Employment of the | 
Handicapped ° ctl & 
' «Family Service Agency 
Employment Development Department 
bef ee _ State Education Surplus Properties 
ae oe a Department of Vocational Rehabilitation 


17.3 Local Community (Public and Private) 


_ Youth Employment Service 
Chamber of Commerce ; ha a re 
Community Colleges - ee nf fas Ge 
Continuing (Adult) Basic Education ; 

Right to Read, 
*” -County Mental Health euams 
-. County:Probation Department - 
Regional Occupation: Centers 
— County Government - 
' Dropout Prevention Programs | 
Parents Advisory Committee 
Area Planning Agencies . ' 
Comprehensive Planning ‘Agencies 
Parent-Teacher Association, 
~ Kings-Tulaye Industrial. Education Council 
’ City Recreation Center Drop-in Program 
Children Shelter =: : : 
.. Industry Eduration Council eee ee 
~ City Offi ices . 


Pe ae 4 Private ‘Nonprofit Organizations: 


-Crippled Children’s Society 
- Easter Seals Society - 
: Goodwill Industries 
- . National Association for Retarded Citizens 
California Association for ihe Relarded - 
. Epilepsy Society. ear sae ees 
. Regional Centers for the Devetopmenialy Disabied ‘, 
«Local Associations for-the Retarded : 
"Private, Nonprafit Schools 
- Home of Guiding Hands 
.. Boys and Girls Aid. Society 
“Townhouse: Foundation 


ERIC 
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Medical Society . 
17.7 Citizen Organisations 


‘Kiwanis ~ if 
Lions Hs 
Elks. ‘ 
Civitan — 


Rotary intecnanonal 


Hope for the Retarded 
. Sheltered Workshops 


Associations for the. Blind - 


17, 5 Business and Iie 


Hewlitt-Packard -. 

Sears * 
Pacific Telephone a Telegraph 
MacDonalds . 

Emporium — . 

dack-in-the-Box.’ 

Sarmbos ; 

Kaweah-Delta Hospital 


- Ceasare’s Auto. 
me Kramer Carton Company 
. State _—. 


U.S, Army... | 


Payless. _ ; i 
Vision Conservation’ Institute 


Rhodes Department: Store’ 


: Society for the Prevention ‘of Cruelty te Animals 
- Private. Employment Agencies 


Trade and Labor Unions 
Safeway 

Lucky Markets 

Grossmont Community Hospital 


Taco Bell: 


17.6 Special Interest Groupe: . 
Young Men’s Christian Association 


- Young Women’s ‘Christian Association 


Volunteers in Public Schools 


" < California Heecceton a Neurologically Handicapped , 
“Children - . 


Boys Club 

Big Brother 

Big Sister 

Santa Clara Nurses Association 
Dental = 


American Association of University Women 
Soroptomists 
Optimists 


STATE “EDUCATION BUILDING, 721 CAPITOL: ALL, 
eek ae 41, 


mainstreaming" handicapped students: in ‘vocational edication. programs. ne 
“Schools: ‘is being conducted by, Dr... Gordon F, Johnson: fron ‘California. State | 
iversity, | Fresno, .The stiidy is supported by a Vocational. ‘Education research. ‘grant: 
ind is’ designed’ to. obt ain, information and produce ae handbook that will he useful: ‘to 


1 school. personnel, who have ° ‘responsibility. for ipecial. education. ant’, for. Vocationa 
ducation, » ee 


goal. of. chee atudy is: to “igake ivailable. ‘ho, tafe of secondary, schools. in’ “California 
nfornation that will help them provide realistic, useful employment. preparation for 
handicapped. students, The major. components. of the project: ares *(.1): ‘identifying: ig: 
nificant characteristics ‘and : -provisions of mainstreaming the handicapped” in vocational 
: ducation; (2). developing, model -guidelines® for mainstreaming through. analyse: 


ractices;. and. (3). ‘preparing a. handbook. a nainatteaeing Pract ices" in’ “selected: 
se ondary, schools... a . er 


ee ident ified iy che. ‘project. Advisory. Committee. AS one: uhieh: 
ceuan ine: ‘the™ handicapped inva regular. vocational program, “Tf you are. ‘willing. to. 
tot are: information. about, your: program. with the study, -please’ contact. the project. irec: 

will answer’ vany: questions ‘that: you: may. have about the: Project; an with TA 
van ‘on site. visit: with. -YOur.: “program: representatives to’ conduct. acse 
“Dr.*Johnson! §. ‘complete address: iss Dr.Gordon.F. Johnson,” Profes 
Edu ation, California State: neste Fresno, Galiforniaé 93740, 


Your. interest and. cooperation : in ‘serving. ‘atuderite.; with Madiicane ‘Tpiappeeetated! W 


are certain that the. “impat: from your Program will prove very. beneficial. to. vother.. diss 
trict: cineca haut ‘the. State, 


sisiaherely: = 


ae ee 
oo a aye Cs Led | 2" ate. . EC 
“7 James: H. Crandall, Ropers 
“Vocational: _Ed ation’ Research mos 


F ae ee Pape, oe an oe ‘Hawehovne; Coordinator 
ah SS? thy os . - Career sobre eamtiien’ bevelopment: Program, 
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“REPORT on PILOT. MASTER: PLAN FOR ‘SPECIAL EDUCATION. 


BY DRY “PAUL H AILLAR 


Initial Planing 


During. the’ 1974-75 ‘sthool. years ‘Stanislas’ County obtained. a a6. 000° Title: MI 
Grant for: local planning and ‘later. ‘subinitted a pilot project to: the. State” 
Department of: Education for a Master Plan: An initial goal was ; “$130, OOO nee A 
of. supplemental: ‘funds: to’ ‘impTement.. the |  Reorsant zed Progtage. ‘The: "conprehens iy 
incTaded the entire county. 7 . 2 nes Poet 


rea. oF. eniphasis” in the: Stanislaus: Pian was: the: Resource: ‘Specialist 
Component, and: the pe lege Of, School vc eerelanl Teams: and ‘Educa tiona: 
_ Services: for. the: entire county. te 


The. pilot project was: initiated 4 in ‘iy. 1975, “The. weitten Master’ ee ‘which. 
has -been..approved, ‘consisted of. two lengthy. volumes and, one volume:of revisions 
The. County. had’ requested a:total of: ninety. positions. for’ r Resource: b Spectatista./. 
Th actu als State. allowance: was.thirty.. Post erons: oo Pe) ee 


“A work hop ‘to: indoctrinate: these: personnel. was. held with: State input: “One 
ironic problem has-been interpretation of various sections: of AB 4040, "CAC 
Title.V. ‘regulations: have: been: ‘recently adopted by the State’ Board and will. 
take effect on July 1, 1976. - Dr. Hillar recommends keeping in close touch : 
Hith.-the: County Counse? concerning dl abiol iy of, Master. at Legislation. a 


ne att Darren : 


one ei zs 
‘The first. Step i in. “the: reorganization. process - in. : Stanislaus ‘Involved. the el 
ment: of: an: Advisory Council. This consists.of County ‘and District educators, 9. 
gency epresentatives , and parents. Tt did not oe ee as pale as. = mans: be ee 
ue.to various. deadlines. : 3 
i ory Committee meets: regulary in ‘each school. district. “This involves 
n Stanislaus: County. cesta Po re tees 


lf of. the. ‘districts: red to: "hive. their: ‘own n Special Educa 
County: y pear tment W unable, “for various: redsons ,_ t 


Stanislaus County is currently assessing a nine- “cent override tax for — 


Special Education for various- program components, in addition to Master 


Plan. Funds.” (One~cent override in Stanislaus County yields $70, 000. ) 


School Appraisal Teams and Educational Assessment aervices | 


-oeThese. program ‘components. have: caused considerable: expansion: in guidance - 
-. Services both on the county and district level. The School Appraisal Teams 


have necessitated moving all Admissions Committee fyi-tions to local school 
- sites. The School Appraisal Team consists.of the Privcipal, the Resource. 


Teacher and the Resource Specialist (or Program Spacialist)* Other ‘personnel. ei 


‘included as needed: Psychologist, Speech Therapist and Nurse... Alternatives 


Se to special class or special center placement~consists of the ‘Resource : ‘Speciale sc 
ist Program and designated instructional services (speech therapy» home: an Bee he 


_ instruction, remedial p.e. y. 7 ae 


A chronic. ‘problem has ‘been the attempt to follow die process procedures - 


ee notification of Parents, ee for heaves, ate ee ‘pro- . 
cedures. » : 


poiiied ee REP TEs eg are 


“The School Appraisal Team has two other basic tasks. y Aa an indi Pee 


we ~ vidualized instructional plan for each child identified, including ee we 
~ Objectives, 2) conduct a semi-annual progress | review On each case, ; ! 


- The Educational Assessment Services are the second’ level of diagnostic. . ‘ 
~~vevaluation: ‘and it: has“ been-the source of more difficulties: in-the Stanislaus « 
Plan. It was originally intended to bea RLA function taking referrals, on. 
oe more: difficult. cases from School Appraisal. Teams,.-Many problems evolved 
—concerning«due process cases. The Educational Assessment Service consists. of 
the RLA Administrator, a Psychologist, a Speech Therapist, a Diagnostic Teacher, . 
wel’ Program Specialist, a School Nurse, and other perenne): as je eee mnelea) ay) 
agency. representation. . be ae 


oe 2 the: Educational ‘Assessment Service ee the ee of ail ae y pacers: 
_. |. Special centers, “special classes, designated, services, Resource Specialist 
~ Program, and placement in both. State and private schools ‘eS ; 


v 


~The EAS must do’ an annual review of all cases processed during. the year. Ag EE 


-_..~ intense and chronic problem has been a proliferation of referrals from the 
i » School Appraisal Teams: and a backlog of cases. ths a Be as 


4.0 


Resource’ Special ist Program 


Dorothy: ‘Smith, Special Education Coordinator from Modesto. City Schools, renoreed 2 


~~ on the operation of the Resource Specialist Program in that. district. Modesto. 


City Schools is. currently tal a apeedeen including. 23 Resource Specialists. ~ 


18 


_ Fourteen of these teachers ‘came from the permanent teaching staff, the remain- 
. der from outside special classes of LDG programs. Several came from regular 
~ education positions. In order to meet the recommended ratio of one Resource 
Specialist for each 600 ADA, the district would need 14 additional positions |- 
or a total of 37,00. 3 |. ee a Ee ; 


“A chronic problem has been excessive forms and clerical work. The district is 
Now attempting to consolidate this pracess. There is also a considerable 
amount: of time spent by the Resource Specialist participating in SAT meetings, _ 

“which have a direct impact on. both consulting and teaching time on a classroom 


_*Tevel. . 


| This ultimately led Stanislaus County to divide the staff into Resource 
- Specialist and LDG Teachers. Each position has a separate job description. 
Separate program manuals were developed for elementary and secondary levels. 


. Many classroom teachers resisted the reorganized program in the beginning. . 

_. This. situation has improved. gradually, whereby more Special Education children 
have. been mainstreamed in proportion ta the quality and quantity of resource | 
-: help available. - There had been twa noticeable improvements over former program 
_ organization: 1) More pupils served, and 2) favorable parent involvement.  _ 


79 
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 From.a legal pers 


outlined in Lebanks’v. Spears. In addition, least restrictive 


Sees st so a - tle te eS ber, 


Z 236 North Eddy ereee South 1 Bend, I Indiana 46617 « + Phone (21 9) 238-4 751 - 


re 4 


| 


November 4, 1975 


Gordon F, Johnson, D. Ed. 

Professor of Education 

- Consultant . 

. Education of Exceptional Children 

“(School of Bducation 
California State University . : | 


- Fresno, California 93740 ~ _ a te 


Dear Mr. Johnson; 


The National Center for Law and the Handicapped received your 

letter of August 28, requesting- information on. legal. interpre-. 
tations of mainstreaming. The. following summary and attached. 
~ bibliography should prove helpful to you but: if: fur che? infor-’ 
mation is Pigeon’ please contact us aga ris a 


ve there % are ‘three basic principles, _ 
nstitution and statutes. which Hey, a 


Hw} 
Oo 


_ variously. ‘requi’ “By: 
“ground work in Cher 4 ar 


i. That handicapped lchi¥ldren are Taneitied: to sduée- 
tional opportunities communsurate with those. pro- 
vided to non-handicapped childrens”: 


2% “That handicapped children are entitled to an cde 
tional opportunity variously. defined in the Statutes: - 
and cases as meeting their needs. and. maximizing: ‘thexr. ae 

pecans and maximizing their capabilities; e are 


3. That handicapped children are entitled to edicaticnal: ole 
... placements which are least restrictive in ‘terms Of ae 
_ their personal freedoms. . 


From a legal standpoint, the third component - Vesiat’ Sie 
tive placement ~- is mainstreaming. This principle is well. 


placement. has a Mandate - in federal ‘legislation in PL: 93=380°: 

‘which requires all. states to. submit (plans) to the federal ca 
government. by - April 21,1975 in order to: have continued: access 
to BPA ee eucaetOn. funds. These plans must include, 


' “Procedures to ensure that, to the maximum 
extent appropriate, handicapped children, in- 
cluding children in public or private institu- 
tions or other care facilities, are educated. 
with children who are not handicapped, and that: 
Special classes, separate schooling, or other re~ 
moval of handicapped children from the regular — 
education environment occurs only when the nature 
or severity of the handicaps’ is such that educa~ 
tion in regular classes with use of supplementary =. 
aids and services cannot be achieved satisfactorily..." 


The principle is also incorporated into state laws in the form’ 2 5, 


of*Wisconsin Chapter 89, oe 
_ Finally, the first component specified-above, that the handi-) 9°). 
_ Capped child must receive educational opportunities: commensurate  ~ 
with those provided to non-handicapped children, has statutory 
_ authority. The Section..504 of the Rehabilitation Act of 1973, . 
PL: 93-112 prohibits discrimination of handicapped individuals 


"in any program receiving federal funding assistance". bh cp Pace ore 


The commensurable services component of the handicapped child's 0.0 

_ xight. to an equal educational opportunity is relevant for the © 
'. purposes of discussing mainstreaming in that separation of the |” 
_. handicapped from regular classes has often meant less adequate 7 
-. facilities, services, and programs tian those received by non=- 
uve Ran@dcapped children. ct Se etm met Ct te cient be eRe senate ald 


“The references on the enclosed bibliography are intended for th: 
_-non~legal audience. I believe they will be suited to your neeus. .- 
Again, please contact us should further information be needed. 6 


. Very truly yours, 


Pel AchuiiypA 
— Paul Sei paedee. 
,,» Social Research Staff : 


= H 


 PS/bld 


enclosures: 


ae - Burton, "Public Pc 
: with Special Needs. 
(March, h972).« 


Bebanks oo ears, 60 F. LR. De, = do (8: D. houisana, 


5 


Chapter 89, Wisconsin Law of : 1973, Legislative Policy, #e 
oe Paragraph. a. Pee oe: 


| Rehabilitation a Act of 1973, PL 93- 112; ‘especially ‘Bet 


Ross; Sterling. bey et: “alv;. Colerontacions.. Special: Education 
. ‘Placement. and’ the Baw. 8 Exceptional children 38 As | 


(aa. dia A continuin 


~ Abeson, ae 


ohildren, No.7 my eee ere 
. Eional Thitaren.: ‘State Federal” ‘Clearinghouse. ‘for Exce 
“tional. Git karen. 1973 be ge ees 1 . 


: A. "and Fo “Weineraub’ ‘The. ‘lew and: ‘that: other Ming 
~The School’ Ps oe ist: Dis est, ede Be Ck) fe A 


kurilofs, poe RecTure; Do. ‘Kizp,. and: We “Buss, 
‘and ‘Educational Change: The: Pennsylvania: Cage: 


| Esgeptional children, priests 35-41; 
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